ucnonb3oBasiuecs B Bapuantax EHT. ITockonbKky peub UAET 0 3a7a4ax MOBBIIIEHHOIO U BBICOKO-
r0 ypOBHEHN CIIOKHOCTH, TO, ECTECTBEHHO, Ha ypOKaxX r€OMETPUH B MacCOBO 001eo0pa3oBaresb-
HOI IIKOJIe HET BO3MOXKHOCTH paccMaTpUBaTh OOJBIIOE YHCIO TaKUX 3aaad. [loaToMy MOXKHO He-
KOTOPYIO MX YacCTh UCHOJIb30BaTh ISl padOThI CO BCEM KJIACCOM, HO KPOME TOT0, IPEYCMOTPETh UX
BKJIIOUEHHUE B MH/IMBUyalIbHBIE 3a/1aHus (B Kjlacce U Ui JOMallHeil paboTel) i 6oJiee OAroTOB-
JICHHBIX WJIM MPOCTO KEJIAIOLUX YUYAIUXCS.

CambIM ILIEHTpaJbHBIM MOMEHTOM TexHoJioruu moAarotoBku k EHT sBnsercs oOyuenue
HIKOJIFHUKA MPUEMaM MBICIIEHHOTO TTOMCKa Crocoba pelieH s, a Juist 3TOro cleayeT MoKazaTh yda-
IIMMCS BCIO KAPTUHY MOKMCKA B TPYAHBIX 3aAaHusAX. [lymMaro, 4TO B IIKOJIAaX YUYUTEIA TOJKHBI UMETh
CBOM METOJIMYECKHE MPOEKTHI, paboune mporpaMMbl, KOTOpPblEé MOXHO paccMaTpUBaTh Kak CIIpa-
BOYHOE TIOCOOUE MO PEUICHHUIO MIKOIBHBIX M KOHKYPCHBIX SK3aMEHAIIMOHHBIX 33/a4 M0 MaTeMaTUKe
C LIETBI0 TIOATOTOBKHU BBIMYCKHUKOB K crade EHT. Ctpykrypa mporpamMmbl TaKUX METOIUYECKUX
MPOEKTOB COCTOUT U3 TEOPETHUECKUX M MPAKTHUYECKUX 00pa30BaTeIbHBIX OJOKOB, KaXAbIH U3 KO-
TOPBIX pealu3yeT OTAENbHYIO 3a7auy. Bce oOpa3oBaTenpHble OJIOKM NMPEAYCMaTPUBAIOT HE TOJIBKO
YCBOGHHE TEOPETHUUECKHUX 3HAHUHU, HO U (HOpMHUpOBaAHHE JIEATEIbHO-NPAKTHYeCcKoro omeita. [Ipak-
TUYECKHUE 33/IaHHs TTIOMOTAIOT Pa3BUTh y JETe TBOpUYECKHE CIIOCOOHOCTH, YMEHHE CO3/1aBaTh Kpa-
CHUBBIE pEllIeHUs] HECTaHAAPTHBIX 3a/1a4. B ocHOBe ¢opMupoBaHus criocoOHOCTH K TBOPUYECKOM ca-
Mopeanu3aliy JIHYHOCTH peOeHKa JIeKaT /1Ba IIaBHBIX BUAA EATEIbHOCTH YUalIUXCs: TBOpUYECKas
MPAKTUKA U U3y4eHHUE TeopuHu. LlensiMu Takux MPOEKTOB SIBISAETCS Pa3BUTUE MOTHUBALMU K ITO3HA-
HUIO U TBOPYECTBY; CO3JaHHUE YCIOBUMN JIJISl COLMAIBHOTO, KYJIBTYPHOTO U MPO(hecCHoHaIbHOTO ca-
MOOIIpEIeTICHHsI, TBOPUECKOW camMopealn3alud JTUYHOCTH pebeHka. Jlormka OCBOEHHs Y4eOHBIX
TEM OIpeeIsAeTCs 3a1a4aMu:

—M3Y4YUTh OPUTMHAJIbHBIEC IPUEMBI PELLIEHUS TECTOBBIX 3a/1aHUI;

—IPUOOPECTH UCCIIEN0BATENBCKIE KOMIIETEHIIMH B PELIEHUH MAaTEMaTUUECKUX 3a]a4;

—IIOBBICUTh UHTEPEC K MPEIMETY;

—(hopMupoBath TBepaOe yoexaeHue B ycnemnocTt caaun EHT;

—TpUOOIINTH JIeTeH K 00IIeYeTOBeYECKIUM LIEHHOCTSIM;

—00ecTneunTh SMOIMOHAIBHOE 0JIaronoyune peoeHKa.

[IprHIMIIBI TOCTPOEHUS] METOANYECKON IIOATOTOBKY K EH T

—pa3yMHO BBICTPAaWBaTh IMOJATOTOBKY MO TEMATUYECKOMY HPUHLUITY, COOJIOJast «IpaBHIIO
CIIUpaJI» — OT IPOCTHIX 3aJaHUI 10 CIOKHBIX 33/1aHUM;

—Ha JTare MOJrOTOBKH TEMaTUYECKHI TECT JOJKEH OBITh BBICTPOSH B BUC JIOTHUECKU B3au-
MOCBSI3aHHOM CHCTEMBI, /1€ U3 OJJHOT'O BBITEKAET APYTOE;

—Mepexo]l K KOMIUIEKCHBIM TECTaM pa3yMeH, KOrja y MIKOJIbHHKA HAKOIUIEH 3amac OOIIUX
MO/IXO/IOB U €CTh ONBIT B UX TPUMEHEHUH;

—BCE€ TPEHUPOBOYHBIE TECTHI CJIEYET MNPOBOAUTH B PEKHUME KECTKOIO OIPaHUYEHUSI BPEMEHU;

—yBEJIMYMBATh MAaKCUMaJIbHO HArpy3Ky Kak IO COJEpXaHUIO, TaK U MO BPEMEHHU IS BCEX
LIKOJIbHUKOB B PaBHOM MeEpE;

—MaKCUMaJbHO UCIO0JIb30BaTh CBOW HAJIMYHBIN 3amac 3HaHUM, IPUMEHSS PA3IMUHbIE «XUTPO-
CTH» JIJISl IOJIYYSHHS] OTBETa HanOosIee MPOCTHIM U OBICTPBIM CIIOCOOOM.

THE NATURE OF ENGLISH FOR SPECIFIC PURPOSES

Sultangubiyeva A.A.,
Kh.Dosmukhamedov ASU, Atyrau city

Annotation. It is considered about the English language for Specific Purposes in this article.

English for specific purposes is an exciting movement in English language education that is
opening up rich opportunities for English and researchers in new professional domains. The ESP
that is primarily taught or researched consists of spoken and written discourse in academic and
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workplace settings, which is unfamiliar to most native and nonnative speakers and thus requires
special training. Specific-purposes English included not only knowledge of a specific part of the
English language, but also competency in the skills required to use this language, as well as suffi-
cient understanding of the context within which it is situated. Although the name can be misleading,
ESP does not refer to English or English language education for any specific purposes. All educa-
tion exists for specific purposes, but only English education for highly specialized purposes, which
require training beyond that normally received in Grades or ESL classroom. [1, 12]

English that is commonly known by the average native or nonnative speaker is called English
for General Purposes (EGP). General-Purposes English comprises the common core of English that
is shared by most of its speakers. Learning General-Purposes English typically begins at home for
native speakers and in the ESL classroom for nonnative speakers. When, EGP is presented as a lin-
guistic system to a wide range of learners for application in the most general of potential circum-
stances, whereas ESP is taught as a tailor-made language package to specific communities of lear-
ners with highly specialized language needs.

As ESP professionals, we must be prepared to find out how language is used in real world si-
tuations and teach that language. Knowledge of discourse and genre analysis is crucial for us. We
must be ready to develop courses that teach authentic language from many different fields, based on
accurate needs analysis and appropriate materials and methodologies. We must acknowledge the
fact that much of the language that our students need will not be found in any course books or pre-
packaged materials; therefore, we must be willing and able to prepare our own. Naturally, to prepa-
re ourselves to do all of this, we must take advantage of training and professional development
opportunities in ESP, and we should rely on the expertise of more experienced colleagues. [2, 64]

An ESP teacher is typically one who has experience in teaching English as a second or third
language. Thus, he or she can exploit his/her background knowledge and adapt teaching skills he
has already learned to conduct the ESP class. An important note is that the teacher needs to look
content specialists for help in designing and conducting the class appropriately.

To design a syllabus with realistic goals and arranging conditions for checking and evaluating
students’ achievements. One of the goals and objectives will be choosing and later evaluating
appropriate and relevant language skills.

After setting goals and objectives, the aims should be transformed into an instructional
program with the timing of activities. Selecting, designing and organizing course materials as well
as providing relevant language skills and elements are of great importance in this course.

Teacher has to take advantage of somebody’s skills for communication and mediation in order
to create a learning environment. The teachers have to transfer their skills to their students to enrich
the learning environment. In order to do so, teachers should listen carefully to the students, give
them feedback, support them, build the learner’s self-confidence to communicate, focus much more
on the language skills they need. Teacher should evaluate students to identify their problems and
find solutions to them. As a result, on the basis of evaluation, teacher shows them the right way so
as to progress.

ESP is English instruction based on actual and immediate needs of learners who have to suc-
cessfully perform real-life tasks unrelated to merely passing an English class or exam. ESP is needs
based and task oriented. Teaching ESP is demanding, time consuming, and different for every
group of students. ESP is a challenge for all who teach it, and it offers virtually unlimited opportu-
nities for professional growth.

Different approaches to needs analysis attempt to meet the needs of the learners in the process
of learning a second language. Not a single approach to needs analysis can be a reliable indicator of
what is needed to enhance learning. A modern and comprehensive concept of needs analysis is pro-
posed by Dudley-Evans and St. John, which encompasses all the above-mentioned approaches. [5,
95] Their current concept of needs analysis includes the following:

- Environmental situation — information about the situation in which the course will be run;

- Personal information about learners — factors which may affect the way they learn;
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- Language information about learners — what their current skills and language use are;

- Learner’s lacks;

- Learner’s needs from course — what is wanted from the course;

- Language learning needs — effective ways of learning the skills and language determined by
lacks;

- Professional information about learners — the tasks and activities English learners will be
using English for;

- How to communicate in the target situation — knowledge of how language and skills are
used in the target situation.

All the works done in ESP have sought to promote the communicative nature of language tea-
ching, because starting with register analysis, ESP teachers have been very concerned with the
needs of students as they used the language, rather than language.
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