_.a-’(b!b-"m-{r‘

LISSN 2310-3353;

B 4

b,‘;_,‘"i
TN

BAITURSYNULY
UNIVERSITY

«AXMET BAUT¥PCbIH¥bI

ATbIHOAFbI KOCTAHAN ©HIPNIK
YHUBEPCUTETI» KEAK

STCITTOITITEITEID Y

KMI

KApLBICh )

1
|
|
KOrncCAIJAlbl i
FbIJIbIMU XXYPHAIbI
MHOIronPO®UIIbHbIU
HAYYHbIU XKYPHAI

Ne 3
2025




PUBLISHINGS
KSPI

KMIIHN BECTHUK
JKAPHIBICBHI KIIIHu

BAITURSYNULY
UNIVERSITY

2025 x., winge, Ne3 (79)
KypHan 2005 x. kaHTapgaH 6actan WweiFagbl
JKbinblHa TepT peT wWbiFaabl

Kypsouaraimsl: Axmem Baiimypcoinynot amvindazot Kocmanait onipnix ynuseepcumemi

Bac pepaxrtop: Kyanwvuubaes C.b., reorpadusi FbUIBIMIAPBIHBIH JOKTOPBI, AXMeT balTypchIHYIIBI
ateigarel KOV, Kazakcran.

Bac penaktopasiH opbiHOacapbl: JKapavicacoé JK.b., aybu1 IIapyamnsUIbIFBl  FRUIBIMIAPBIHBIH
KaHIuaaTel, AxMeT baiTypceiayibl ateiaaarel KOY, Kazakcran.

PEJAKIIAS AJTKACBI

Onimoaes A.E., dunocodus noxroper (PhD), A.K. KycaiibiHoB aTbiHmarsl Eypasust rymMaHHTapIiIbIK
HHCTUTYTHI, Kasakcran.
banmaobaesa A.C., KoctaHait 00IBICH 9KIMAIT Oi1iM 0acKapMachIHBIH «OIiCTeMENiK OpTalbiFsy KMM,
Kocranaii x., Kazakcramn.
Bepescnosa E.B., nemarornka FRUIBIMIAPBIHBIH TOKTOpHI, Tpodeccop Peceit @eneparuscel ChIPTKEI
icTep MHHHCTPIIriHiH Mockey MeMJIEKeTTIK XallbIKapaiblK KaThIHACTAP HWHCTHUTYTHI (YHHBEPCHTETI),
Peceti.
Emun Amacoii, PhD noxropsl, Yiayaar yausepcureri, bypca k., Typkus.
30sa Muxknuene, noxropsl, (PhD) JlutBa neHcayniblK Typaibl FbUIBIM yHUBepcuTeTi, Kaynac k., JIutsa
PecnyOnnkacsr.
Kaueee JI.A., dunocodus FbUIBIMIAPBIHBIH KaHAWAATHI, Tapux Maructpi, «Yemsdbi MemileKeTTiK
yauBepcureti» JXbb ®MBBBM Kocranaii pummansl, Kazakcras.
Kcemobaesa C.K., menarornka FHUIBIMIAPBIHBIH KaHAWAathl, «TopaiffsipoB yHuBepcuteTi» KEAK,
KazakcraH.
Jluna Anacmacosa, aneyMeTTaHy FBUIBIMAAPBIHBIH JOKTOpHI, byprac epkin yHuBepcureti, bByprac k.,
Bonrapus.
Meodemos H.A., prznka-maTeMaTHKa FRUTBIMIAPBIHBIH JOKTOPHL, «III. YanmuxanoB atsiHmarsr Kexmeray
yamsepcureTi» KEAK, Kazakcran.
Muwynuna O.B., 5KOHOMHKa FBUIBIMAAPBIHBIH JOKTOpHI, «Yens0i memiiekertik yHuepcureri» JKbb
®OMBBBM Kocranaii ¢punuansi, Kazakcras.
Paxumoea 3.E., «Ne 1 mexren-nunein»y KMM wmyramimi, «Y3aik megaror-2023 ke, Kocranait k.,
Kasakcran.
Conoeves C.A., OMonorus FHUIBIMAAPBIHBIH JOKTOPBI, HOBOCIOIp MEMJICKETTIK SKOHOMHKA JKOHE 0acKapy
yHEBepcureTi, Peceii.
Ckopoxoooe /].M., TexHVKa FRUIBIMIAPBIHBIH KaHAUIATHl, «Peceil MeMIIeKeTTiK arpapIiblK YHUBEPCHTETI
— K.A. TumupsizeB atbinaarel Mackey aybul mapyamsiiblk akagemusics» XKbb ®MBEBM, Pecei.
Ckyoapesa I'.H., mienarorvka FbUIBIMAAPBIHBIH JOKTOPHI, mpodeccop, MeMIIeKeTTIK TI'yMaHHTapIIbIK-
TEXHOJIOTUSITBIK YHUBEPCUTETIHIH peKTopbl, OpexoBo-3yeBo K., Pecei
Cviuega H.H., aybln IapyamiblIbIFel FHUIBIMIAPBIHBIH KaHAUIAThl, «Peceil MeMIeKeTTiK arpapibIK
yuuBepcuteTi — K.A. TumupsizeB atbiHarsl Mockey aybul mapyanbuiblik akanemusics» JXbb ®MBBBM,
Peceii.
Tawee A.H., sxonorusi OoibIHIIA OHMOJIOTHS FHUIBIMIAPBIHBIH KaHIUAATHl, OpMaH MIapyanIblIbIFbI
yausepcureti, Codus K., bonrapus.
Ypazooes I.Y., pusuxa-maTeMaTHKa FBUIBIMIAPBIHBIH IOKTOPHI, YPreHY MEMIICKETTIK YHHBEPCHTETI,
O306eKcTaH.
Tipkey Typanbl kyanik Ne5452-XK
KasakctaH PecnybnukacbiHbiH aknapat MuHUCTphirimeH 17.09.2004 GepinreH.
Mep3simai 6acna 6acbinbiMbIH KanTa ecenke any 07.11.2023 x.
AKasbiny 6onbiHwa nHaexci 74081

PepakunsiHbIH MeKeH-Xaubl:

110000, KoctaHan k., BantypcbiHOB K., 47

(Pepakuusanbik-6acna 6enimi)

Ten.: 8(7142) 51-11-76

© AxwmeT BalTypChIHVIIBI aTHIHIAFBI
Kocranait eHipTik yHUBEPCHUTETI



KOnCA-NnA-nbl FblNbIMU Ne 3 (79) MHOTOMNPO®UNbHbIA HAYYHbIX
XYPHAIbI 2025 XYPHAN

Ne3 (79), ntonb 2025 1.
N3paeTtcsa ¢ anBap4a 2005 roga
BbixoauT 4 pasa B rog,

Yupenutean: Kocmanaiickuii pezuonanvhotii ynusepcumem umenu Axmem baiimypcoinynot

I'naBubiii penaktop: Kyansuuébaee C.b., noxrop reorpaduyeckux Hayk, KPY wumenu Axmer
Baiitypceinynsl, Kazaxcran.

3amecTHuTeNb INIABHOTO penakropa: Kapnavieacos 7K. b., kanauaat ceabCKOX03AUCTBEHHBIX HayK, KPY
nmenu Axmert baittypceinynsl, Kazaxcran.

PEJAKIIMOHHASA KOJIJIETUA

Anumoaes A.E., noxrop dwiocopun (PhD), Espasuiickuii ryMaHWTApHBIH WHCTUTYT HWMEHH
A.K.Kycaunosa, Kazaxcran.

banmaobaesa A.C., nupextop KI'Y «MeTtonuueckuii 1ieHTp» YTpaBieHus: oopazoBanus KocraHalickoi
obnacty, r. Kocranaii, Kazaxcras.

Bepeswcnosa E.B., TOKTOp TeJarornieckux Hayk, mpodeccop, MOCKOBCKHIA TOCyIapCTBEHHBIN HHCTUTYT
MEXIyHAPOAHBIX OTHOWICHHWH (yHUBepcHTEeT) MUHHUCTEPCTBA WHOCTPAaHHBIX J1en  Poccuiickoit
®enepanuu, Poccus.

Emun Amacoii, noxrop PhD, Yuusepcurer Yayaar, r. bypca, Typuus.

30sa Muknuene, noxrop (PhD), JInToBckuii yHUBEpCUTET HAyK 310poBbs, T. Kaynac, Pecriy6iuka Jlutsa.
Kaueee /I.A., xanmunatr ¢miocodcknx Hayk, maructp ucropuu, Kocranaiickuit ¢unmman ®I'bOY BO
«Yenl'Yy», Kazaxcran.

Kcemoaesa C.K., xangunat negaroruueckux Hayk, HAO «Topaiireipos yHuBepcute», Kasaxcran.

Juna Anacmaccoea, noxtop cormonoruu, bypracckuii cBoOOTHBIN YHHBEpCHTET, I'. Byprac, bonrapus.
Meodemoe H.A., noxrop ¢usuko-maremarnaeckux Hayk, HAO «Koxkmerayckuii yHHBEPCHTET WM.
II.Yamuxanosa», Kazaxcran.

Muwynuna O.B., noxtop skoHOMHYecknx Hayk, Kocranavickuit ¢mwman ®I'BOY BO «Uenl'Vy,
Kazaxcran.

Paxumoea 3.E., yuutens, KI'Y «kona-nuneir Ne 1», «Jlyummii nemaror-2023 roxa», r. Kocranaii,
Kazaxcran.

Conosves C.A., noxTop OHWONOrMYECKHX HayK, HOBOCHOMPCKHMI ToCyIapCTBEHHBIH YHHBEPCUTET
SKOHOMHUKH U yIpaBieHus, Poccus.

Ckopoxoooe /I.M., xannuaat texundeckux Hayk, ®I'BOY BO PIAY-MCXA umenu K.A. Tumupszesa,
Poccus.

Ckyoapeea I'.H., 1oKTOp TIeqarorudeckux Hayk, rmpodeccop, pekrop ['ocynapcTBEHHOTO T'yMaHHTapHO-
TEXHOJIOTUYECKOTO YHHBepcuTeTa, T. OpexoBo-3yeBo, Poccus.

Coiuesa H.H., xannupar cenbckoxossiictBeHHbIX Hayk, @I'BOY BO PIAY-MCXA wumenu K.A.
Tumupsizena, Poccus.

Tawee A.H., xanmunatT OHOJOTHYECKUX HAYK IO 3KOJIOTHH, JlecoTexHudyeckuii yHuBepeuTet, . Codus,
Bonrapus.

Ypazéoes IY., noxrop GU3MKO-MaTeMaTHYECKUX HAyK, YPreHUYCKUH TOCYAapCTBEHHBIH YHUBEPCHUTET,
V36exucra.

CeupgetenbctBo o pernctpaumm Ne 5452-K
BblaaHo MuHucTepcTBoM nHcpopmaummn Pecnybnumkm Kasaxcran 17.09.2004 r.
MepeyyéT nepmnoamyeckoro neyatHoro nagannst 07.11.2023 r.
MognucHonm nHaekc 74081

Appec pepakuum:

110000, r. KoctaHain, yn. bantypcbiHoBa, 47
(PenakunoHHO-13gaTenbCKUn OTAEN)

Ten.: 8(7142) 51-11-76

© Kocranalickuii peruoHaIbHbINA YHUBEPCUTET
umeHn AxmeT balTypchIHYIBI



bIJlIM BEPY OBPA30BAHUE

Maynenoe Kanvioex Canapynvt — PhD 0oxmopwi, bagoapiamansls Kammamacwslz emy Kagheopacsl
MeHeepyuliciniy m.a., Axmem Baumypcuoinyavt amvinoazel Kocmanaii exipaix ynusepcumemi, Kocmanail K.,
Kasaxcman Pecnybnukacuol.

A6oynnuna Jlana Mycmagpveena — nedacoe-zepmmeywi, Kocmanaii obavicol aximoiciniy KB
«Kocmanaii ayoanwl 6inim 6eniminiy Toowvin Kanraceinviy mekmen-eumunasuscoly KMM, Tobwin k., Kazaxcman
Pecnybnuxacei.

Kacvimosa Anmazyne Tuxcoyanosena — usuxa-mamemamuxa 2blIbIMOAPLIHbIY KAHOUOAMbL,
Quzuka, mamemamuxa diCoHe YUDPIbIK MEXHON02UAIAp Kapedpacviuvbly aza OKbimyuibicvl, Axmem
baiimypceinynol ameinoazer Kocmanaii onipix ynusepcumemi, Kocmanaii K., Kazaxcman Pecnybauxachoi.

Zharlykassov Bakhtiyar Zhumalyevich — Master of Natural Sciences, Senior Lecturer of the De-
partment of software, Akhmet Baitursynuly Kostanay Regional University, Kostanay, Republic of Kazakhstan.

Maulenov Kalybek Saparuly — PhD, acting Head of the Department of software, Akhmet Baitursynuly
Kostanay Regional University, Kostanay, Republic of Kazakhstan.

Abdullina Dana Mustafiyevna — Teacher-researcher, MSI “Tobyl Gymnasium School of the Kostanay
region Educational Department” of the Board of Education of the Kostanay region akimat, Tobyl, Republic
of Kazakhstan.

Kassymova Almagul Gizhduanovna — Candidate of Physico-Mathematical Sciences, Senior Lecturer
of the Department of physics, mathematics and digital technologies, Akhmet Baitursynuly Kostanay Regional
University, Kostanay, Republic of Kazakhstan.

UDC 376.5

Kudritskaya, M.1.,

Candidate of Pedagogical Sciences, Associate
Professor of the Department of foreign languages,
Akhmet Baitursynuly Kostanay Regional University,
Kostanay, Republic of Kazakhstan

Kopeikina, L.N.,

Teacher-expert, MSI “Gymnasium School

of the Tobyl Educational Department” of the Board
of Education of the Kostanay region akimat,

Tobyl, Republic of Kazakhstan

Mikhalkova, N.M.,

Teacher-expert, MSI “Physics and Mathematics
Lyceum of the Kostanay Department of Education’
of the Board of Education of the Kostanay region
akimat, Kostanay, Republic of Kazakhstan
Budilova, Y.M.,

Teacher-expert, MSI “Physics and Mathematics
Lyceum of the Kostanay Department of Education’
of the Board of Education of the Kostanay region
akimat, Kostanay, Republic of Kazakhstan

’

’

TEACHING SENIOR SCHOOL STUDENTS - STRATEGIES FOR WORKING WITH
HYPERACTIVE STUDENTS AT SCHOOLS FOR GIFTED CHILDREN

Abstract
The article defines Special Educational Needs (SENs) and explains the
increasing importance of inclusive education. The diversity among SEN learners is
highlighted, focusing on the underestimated needs of hyperactive students. The
problem stated in the article reflects the common challenges that educators face in
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teaching and supporting hyperactive students, as their needs are often overshado-
wed by overtly disruptive behaviors. The research purpose presented in the article
is to synthesize research-informed strategies that empower teachers to support
hyperactive students, enhancing their participation, engagement, and academic
success.

Key words: special educational needs, hyperactive students, strategies to
support hyperactive students, teaching gifted students, attention span, motivation for
learning.

1 Introduction

Special Educational Needs (SENs) learners represent a diverse population of students who
require varying degrees of support due to physical, cognitive, emotional, or behavioral challenges.
“Numerous teachers face significant challenges teaching SEN students, possibly stemming from a
lack of guidance in translating broad principles formulated in teacher effectiveness frameworks into
context-specific effective teaching behaviors.”[1] Thus it is not surprising that “teachers’ attitudes
towards inclusive education, particularly towards students with special educational needs and
disability (SEND), have become a focus of research in the past years.”[2] Such research is highly
relevant in the modern Kazakhstani educational system that is stiving to implement the principles of
inclusive education into all levels from pre-school to higher education.

Researchers state that “children with special educational needs related to socioeconomic,
language or cultural disadvantage (SENs) frequently do not have a positive attitude towards school,
they are not motivated to study and have difficulty achieving satisfactory academic results.” [3]
Among them, learners with hyperactivity—often linked to Attention Deficit Hyperactivity Disorder
(ADHD) or similar neurodevelopmental conditions—present a distinct profile that combines high
energy levels with impulsive behaviors and challenges in attention regulation. These characteristics
can interfere with academic success and social integration, even in enriched educational environments
such as schools for gifted children.

Educators face numerous challenges in teaching hyperactive learners. These students may
disrupt lessons, struggle to complete tasks, or have difficulties interacting with peers and adults
appropriately. While their talents may be undeniable, their hyperactivity can mask their intellectual
potential, leading to underachievement or social isolation if not addressed effectively. The tension
between their giftedness and behavioral difficulties often leaves teachers underprepared and
overwhelmed.

This paper is grounded in a focused study of two specialized schools for gifted students in
Kostanay and Kostanay region: Kostanay Physics and Mathematics Lyceum and Tobyl Gymnasium
School, Kostanay region. These institutions cater to high-achieving students in sciences, arts, and
performance-based disciplines. Despite their academic prowess, several students at these schools
demonstrate behaviors consistent with hyperactivity, necessitating specific pedagogical adaptations.
Through a combination of literature synthesis, case-based strategies, and ethical classroom practices,
this study seeks to identify, validate, and disseminate best practices for teaching hyperactive SENs
learners in such specialized educational contexts.

Research questions included the following:

e Definition of SENs learners in general and hyperactive learners in particular.

e Why hyperactivity is a problem for educators.

Research background: two schools for talented learners in Kostanay and region.

2 Materials and Methods

Literature Review

To address the needs of hyperactive SENs learners, an extensive review of current educational
psychology, inclusive pedagogy, and behavior management literature was conducted. It is important
to understand the scope of the issue before delving into it. As it was found out, “the use of technology
for children and adolescents with Attention Deficit Hyperactivity Disorder and their academic
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achievements in language learning, as well as their attitudes towards technology use” [4] is a popular
direction of the research in this sphere. The authors have also been involved into investigating how
application of Al to teaching can influence students’ academic results [5] Key frameworks include
cognitive-behavioral strategies, Universal Design for Learning (UDL), and social-emotional learning
(SEL) paradigms, all of which inform the structure and delivery of support strategies. Research on
ADHD and executive functioning deficits played a central role in framing the behavioral
characteristics and needs of the learners. As research shows, “students with and without SEN use both
social and dimensional comparisons when evaluating their abilities and interests” [6] It is also stated
by the researchers that “attention-deficit/hyperactivity disorder (ADHD) is one of the common
neurodevelopmental disorders in children” [7]. It is obvious that a special approach is required for
solving the issues related to teaching SEN hyperactive learners in a general school setting [§],
especially if they show traits of giftedness.

Mixed-methods approach (for the purpose of the article, a literature-based synthesis combined
with case study observations) was used, integrating theoretical insights with qualitative observations
from real educational settings. The primary methodology combined:

Literature-based synthesis of inclusive education and SENSs strategies.

Case study observations from classrooms in two Kostanay-based schools for talented children.

Focus group discussions with educators before, during, and after the intervention period.

Three phases of focus group discussions were organized with subject teachers, school
psychologists, and administrators:

e Pre-implementation: To assess current perceptions and challenges related to hyperactive
students.

e Mid-intervention: To gather feedback on applied strategies and adjust implementation.

e Post-intervention: To evaluate effectiveness, document changes, and discuss sustainability.

Lesson modeling and strategy testing within actual classroom contexts, using SEN-inclusive
approaches tailored to hyperactive learners.

Strategies outlining and approbation during the research period was the core part of it as well
as the main expected outcome. Strategies development, implementation and evaluation was
integrated into focus group discussions and further lesson modelling with SENs hyperactive learners
in mind. Customized strategies were introduced and tested through collaborative lesson planning and
co-teaching sessions. Teachers applied these methods in small group and whole-class contexts.
Observational logs, student performance metrics, and qualitative feedback from both students and
teachers were analyzed to assess outcomes.

Analysis of the results and making conclusions was performed with strong ethical considera-
tions in mind: student confidentiality and sensitivity to SEN populations was maintained within the
study and reporting process. In keeping with international ethical standards for educational research,
student confidentiality was maintained at all stages. No personally identifiable data was collected or
disclosed. Additionally, special care was taken to ensure that the interventions were respectful of
students' emotional and developmental needs.

3 Results

Understanding and recognizing Hyperactive Learners

Hyperactive learners, particularly those with ADHD or similar profiles, often benefit
significantly from targeted Social Skills Training (SST). Their hyperactivity may lead to impulsive
behaviors, difficulties in peer relationships, or challenges in interpreting social cues. Hyperactivity
manifests in several distinct behaviors: restlessness, fidgeting, talking excessively, difficulty waiting
one’s turn, and impulsivity. In schools for talented children, such behaviors can be misinterpreted as
defiance or immaturity. However, proper identification reveals that these behaviors often stem from
neurological underpinnings such as underdeveloped executive functioning, poor emotional
regulation, or heightened sensory sensitivity.
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Structured lesson planning that integrates theoretical models such as Bloom's Taxonomy [9,
6] and contemporary methodologies in foreign language teaching (FLT) has become indispensable
for meeting current educational demands. These approaches help create lessons that are both engaging
and effective in fostering higher-order thinking and practical language use.

The lessons discussed in this article were taught by the authors during the 2024-2025 academic
year at the Tobyl Gymnasium School and Kostanay Physics and Mathematics Lyceum. Although
developed within the requirements of the compulsory curriculum, these lessons notably stood out as
"magic moments of teaching" [10, 147] due to the distinctively strong emotional and cognitive
reactions from students. An analysis conducted by the academic author identified key reasons behind
these highly positive student responses, highlighting the effectiveness of the lesson structure and
applied methodologies.

All lessons demonstrate a diverse array of instructional strategies, effectively integrating
elements of creativity, critical thinking, and student engagement. They align closely with Bloom's
Taxonomy, addressing cognitive skills ranging from basic recall to advanced evaluation and creative
processes. Additionally, the lessons embody contemporary FLT principles, emphasizing commu-
nicative competence [11,18], task-based instruction [12, 8], and the incorporation of cultural and
artistic elements [13, 86].

Pre-implementation focus group discussion showed that all researchers could clearly
identify the target group of learners by their distinctive behavior. Challenges faced by hyperactive
students in school were identified: often these learners are the leaders in their classes, (though there
were two cases identified when hyperactive learners found it difficult to integrate into their peer
groups as they lacked consideration and empathy and confronted their classmates on a number of
social occasions). Hyperactive students also encounter a variety of academic and social hurdles:

e Task Initiation and Completion: They may begin assignments eagerly but lose focus
midway or fail to follow through.

e Peer Relationships: Impulsive behavior can alienate peers, reducing opportunities for social
inclusion.

e Emotional Regulation: Hyperactive learners are more likely to experience frustration,
outbursts, or mood swings.

e Mislabeling: Teachers may perceive them as inattentive, disruptive, or disrespectful, often
leading to punitive approaches instead of support.

As a solution for the problems identified, the Targeted Social Skills Training Program was
worked out and integrated into the teaching process. It involved three directions: first, explicit
teaching of interpersonal skills and introducing groupwork analysis through special tasks given for
group assignments at the lessons. Students received personal assignments for their group projects —
being planners, researchers, poster designers, analysts, presenters with instructions concerning their
activities and expected outcomes. Second, on the assignment’s completion, students had to complete
the graphic organizer evaluating each person’s participation in the preparation and presentation of the
poster. It also involved emotional feedback from students — they had to label each stage of the project
with an appropriate emoji.

Targeted Social Skills Training (TSST) has shown significant benefits for these learners. By
explicitly teaching interpersonal skills, helping them navigate group dynamics, and managing their
emotional states, schools can reduce behavioral incidents and increase academic engagement.

Mid-intervention focus group discussion set as its goal analysis and summary of the TSST
implementation for further refinement and development of the appropriate teaching strategies.

Effective strategies for teaching hyperactive SENs learners that were the result of the
discussion include the following:

Universal Classroom Strategies:

Routine and Structure: Implement consistent classroom routines to provide security and
predictability.

36



bIJlIM BEPY OBPA30BAHUE

Clear, Concise Instructions: Use simple language, repeat instructions, and check for
understanding.

Visual Supports: Employ charts, schedules, and visual timers to aid comprehension and task
initiation.

Prompting and Cueing: Use gentle prompts and cues to encourage participation without
putting students on the spot.

Individualized Approaches:

Personalized Goal Setting: Collaboratively set achievable, incremental goals for participation
and work completion.

Break Tasks into Manageable Steps: Scaffold assignments into smaller, clear segments with
visible progress markers.

Flexible Assessment: Allow alternate forms of demonstrating understanding, such as oral
responses or projects instead of written tests.

Promoting Social Inclusion:

Peer Support Programs: Pair hyperactive students with empathetic peers for group work and
social activities — English School Theatre and Fashion Model Theatre

Structured Social Interactions: Facilitate organized games or discussion prompts that give
every student a turn to participate.

Social Skills Training: Incorporate explicit teaching of Core Social Skills for Hyperactive
Learners

1. Impulse Control & Turn-Taking

Why it’s important: Hyperactive learners often interrupt, blurt out answers, or dominate
conversations. What to teach:

v' Pausing before speaking ("Stop-Think-Act" method)

v' Waiting for one’s turn (games with rules, classroom dialogue strategies)

v" Using cue cards or visuals as reminders

2. Reading Social Cues

Why it’s important: They may miss body language, tone of voice, or facial expressions. What
to teach:

v Identifying emotions in others (using videos, photos, or role play)

v’ Practicing eye contact and appropriate personal space

v Recognizing when someone is bored, annoyed, or uncomfortable

3. Managing Emotions

Why it’s important: Emotional outbursts or excessive excitement can strain peer relations.
What to teach:

v Naming feelings (building emotional vocabulary)

v" Calming techniques (deep breathing, count to ten, mindfulness exercises)

v' Self-monitoring charts or “mood meters”

4. Cooperative Play and Group Work

Why it’s important: Many hyperactive learners struggle with collaboration. What to teach:

v Listening actively

v’ Sharing materials and space

v Compromising and resolving small conflicts

5. Conversational Skills

Why it’s important: Conversations can feel one-sided or inappropriate if not guided. What to
teach:

v" Topic maintenance (not jumping to unrelated topics)

v’ Asking follow-up questions

v" Recognizing when to end a conversation politely

6. Dealing with Mistakes & Criticism
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Why it’s important: These learners may react strongly to feedback or rejection. What to teach:

v Positive self-talk (“Mistakes help me learn™)

v Accepting feedback without defensiveness

v" Role-playing how to apologize or fix a mistake

Teacher-student relationships are of utmost importance and require building trust. It is
essential to spend one-on-one time with hyperactive students to understand their strengths, interests,
and anxieties. Consistent positive reinforcement is extremely important for hyperactive learners.
Teachers used specific praise and encouragement to recognize effort and progress, which greatly
contributed to the establishment of rapport and positive learning environment.

Artificial Intelligence (AI) opens new possibilities for teaching English to young learners,
including those with Special Educational Needs (SENs) such as hyperactivity. Due to its flexibility,
interactivity, and adaptability, Al tools enable the creation of engaging and effective supplementary
activities tailored to children's individual needs, significantly benefiting hyperactive learners by
sustaining their attention and interest. This text explores how Al can be integrated into the learning
process, types of activities to organize, tasks suitable for primary school students, and the most
effective Al tools for achieving educational goals.

Advantages of Using Al in Teaching Young Learners:

Adaptive Learning: Al can analyze learners' knowledge levels and adjust tasks to their
individual needs. Platforms like Duolingo adjust task difficulty based on student performance, crucial
for hyperactive students needing personalized pacing.

Interactivity: Interactive apps like Kahoot! or Quizlet encourage participation through
gamification, effectively engaging hyperactive learners who thrive in stimulating environments.

Development of Independent Learning Skills: Al tools assist young students in developing
self-regulation and independent learning. Voice assistants like Google Assistant can train listening
skills, providing immediate and interactive feedback beneficial for SENs learners.

Accessibility: Many Al solutions are available online, allowing continuous learning both at
school and home, essential for maintaining consistency with SEN hyperactive learners.

Types of Al-based Activities:

Individual Activities:

Adaptive platforms like Lingokids or ABCmouse provide personalized learning based on
students' abilities and preferences.

Chatbots like ChatGPT offer conversational practice, particularly valuable for SEN
hyperactive learners who benefit from interactive and personalized dialogue.

Group Interactive Activities:

Apps like Kahoot! or Plickers facilitate quizzes and competitions, promoting teamwork and
active participation among hyperactive students.

Group projects using Padlet or Miro allow collaborative creation of collages or stories in
English, supporting cooperative and interactive learning.

Game-Based Activities:

Applications like Minecraft Education Edition facilitate language learning through task-
oriented activities in virtual settings, ideal for hyperactive learners needing dynamic engagement.

Platforms like Tynker enable children to program simple English-language games, enhancing
both linguistic and technical skills through interactive challenges.

Types of Tasks for Young Learners:

Listening:

Apps like BBC Learning English: Little Learners offer short stories and songs with
comprehension tasks.

Voice assistant tasks (e.g., "Find the object that starts with the letter B") actively engage SEN
learners through direct interaction.
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Reading:

Interactive e-books (e.g., Epic!) encourage reading comprehension and provide rewards,
motivating hyperactive learners through immediate reinforcement.

Chatbots facilitate dialogue reading and text analysis.

Writing:

Online dictation through platforms like Edmodo or Quill.

Creation of thematic comics using Storyboard That, fostering creativity and sustained focus
for hyperactive students.

Speaking:

Speechify and similar apps train pronunciation and intonation.

Virtual role-play using English-language chatbots effectively engages SEN learners by
offering structured yet stimulating conversational practice.

Games and Projects:

Educational games on Kahoot! or Quizizz foster competitive learning.

Animation creation with Toontastic 3D promotes storytelling and linguistic creativity.

Recommended Al Tools for Various Purposes:

Vocabulary Learning:

Quizlet offers flashcards and vocabulary quizzes.

Wordwall creates interactive exercises like crosswords and puzzles.

Pronunciation Training:

Elsa Speak analyzes pronunciation, providing improvement feedback.

Google Read Along evaluates reading accuracy.

Writing Skills Development:

Grammarly corrects spelling and grammar, aiding young learners in writing tasks.

WriteReader allows children to create personalized English-language books.

Grammar Learning:

Grammaropolis explains grammar rules through animated videos and interactive games.

English Grammar in Use App provides interactive practice exercises.

Communication Skills Development:

ChatGPT supports dialogues, situational tasks, and role-play scenarios.

Virtual Speech offers speaking practice activities across various contexts.

These structured approaches and Al integrations ensure inclusive, effective language
education, particularly addressing the unique learning profiles of SEN hyperactive learners.

Post-intervention focus group discussion took place after all the strategies had been
approbated, at the end of academic year. It included, in addition to the research group and school
administrators, parents or caregivers of the targeted group of learners. Videoclips from successful
lessons and extracurricular activities, including English theater performances and School Fashion
Shows were demonstrated and analyzed along with the problematic situations that occurred in the
process and afterwards. Classroom logs that had been kept by the teachers included descriptions of
lesson disruption cases were summarized into diagrams that were demonstrated and discussed at this
concluding event. All in all, 30 lessons were included into this analysis, 15 from each school: 5 lessons
preceding the first focus group discussion, 5 lessons during implementation of the project and five
lessons after all designed strategies had been applied to the teaching process.

4 Discussion

Open communication with families through maintaining regular, collaborative communicati-
on with parents or caregivers helped to tailor educational strategies for both classroom and home
usage and celebrate successes.
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= Assignments incompletion = Distracing classmates = Emotional eplosions Rude behavior

Diagram 1. — Cases of desruptive behavior before the strategies' implementation

Classroom logs analysis was carried out for 10 lessons (five in each school) before the
strategies’ implementation, 10 lessons in the process, immediately following the Mid-intervention
focus group discussion, and 10 lessons after all the strategies had been approbated, at the end of
academic year. Results achieved testified to the visible improvement of social skills and classroom
behaviors of hyperactive learners, which can be seen from the diagrams below:

As Diagram 1 above shows, all 10 lessons involved the cases of SEN students’ failing to
complete their assignments, at 8 lessons out of 10 hyperactive learners distracted their classmates
from the lesson, and there were 6 lessons with emotional explosions of the targeted group of students.
In three lessons it even led to their rude behavior towards the peers or the teacher.

m Assignments incompletion = Distracing classmates = Emotional eplosions Rude behavior

Diagram 2. — Cases of desruptive behavior during the strategies' implementation
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As Diagram 2 above shows, in the process of the research the number of lessons that involved
the cases of SEN students’ failing to complete their assignments reduced by 2, constituting 8 cases
out of 10. At 7 lessons out of 10 hyperactive learners distracted their classmates from the lesson, and
there were 5 lessons with emotional explosions of the targeted group of students. In one lesson it led
to their rude behavior towards the peers or the teacher. The diagram shows positive dynamics in all
the analyzed cases, even if not dramatic improvement.

As Diagram 3 above shows, after of the research the number of lessons that involved the cases
of SEN students failing to complete their assignments reduced by 3, constituting 7 cases out of 10.
This criterion showed the most stable improvement in the result of the strategies implementation. At
7 lessons out of 10 hyperactive learners distracted their classmates from the lesson, the same as in the
process of the research. It can be accounted to the nature of their disorder — they keep distracting
themselves as well as other students, even if the assignment they are doing is interesting to them.
There were 3 lessons with emotional explosions of the targeted group of students, which shows the
reduction of this criterion by 50% in comparison with the beginning of the research. In one lesson it
led to their rude behavior towards the peers or the teacher — this criterion also showed considerable
improvement in comparison with the first diagram. The diagram shows positive dynamics and some
stability in improvement in all the analyzed cases, even if not dramatic advance.

m Assignments incompletion = Distracing classmates Emotional eplosions Rude behavior

Diagram 3. — Cases of desruptive behavior after the strategies' implementation

Synthesis of key findings: bringing together evidence from literature and case examples to
highlight the most effective strategies, we can see implications for inclusive practice: discussion how
adopting these strategies benefits not only hyperactive students but the wider classroom community.
However, it is necessary to point out limitations: we need to acknowledge the limitations of current
research, including variability in identification of hypoactivity and potential bias in teacher
perceptions. It gives us future directions, suggesting areas for further research, such as longitudinal
studies on intervention effectiveness or the impact of teacher training programs

5 Conclusions

Summarizing the major points, it is necessary to reiterate the importance of recognizing and
supporting hyperactive SENs learners, the value of proactive classroom strategies, and the need for
ongoing research and professional development. We would like to introduce a call to action and
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encourage educators, administrators, and policymakers to prioritize the inclusion of hyperactive
students in planning, training, and resource allocation.
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KYJIPULIKAS, M.1., KONENKWHA, J.H., MUXAJIbKOBA, H.M., BYTUJIOBA, E.M.

KOFAPBI CBIHBIII OKYWBIJIAPBIH OKBITY - JAPBIHAbBI BAJIAJIAPFA APHAJIFAH
MEKTENTEI'I THIEPAKTUBTI OKYIBIJIAPMEH K¥MBbBIC ICTEY CTPATETI' UAJIAPBI

byn maxanaoa Epexwe binim bepy Kascemminikmepi (SEN) anvikmanean scone uHKa03uemi Oinim
Oepydiy ocin Kene HCaAMKAH MAHbI30bLLIbIELI MYCiHOIpineeH. | unepaxmuémi OKYUbLIAPOLIY HCEMKINIKCI3
MAaHvLI2aH Kadxcemminikmepine Hazap ayoapa omuipvin, SEN cmyodenmmepi apacvinoazel apmypainik epexiie
aman eminedi. Maxanaoa aiimeinzan macene mapouewinepoiy cunepaKmuemi OKYubLIApObl OKbIMY JHCoHe
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Koa0ay Ke3iHOe Ke30ecemin Jicainbl KUbIHObIKMAPLIH Kepcemeoi, OUmKeHi o1apovly Kaxcemmiilikmepi
KeOiHece auiblK OecmpyKmuemi Mine3-KYIviKneH Kolenkeneneoi. Maxanaoa ycoinviazan 3sepmmeyoiy
Maxcamol-myeanimoepee 2unepakmusmi OKyubLiapobl Koioayad, oaapobly KAmulCyblH, OeNCeHOINieiH JicaHe
OKYy dicemicmikmepin apmmolpy2a MYMKIHOIK Oepemin 3epmmeyiepee Heziz0encen Ccmpamesusiniapobl
cunmesoey.

Tyiuiinoi cozoep: Epexwe biniv bepy Kasicemminixmepi, eunepakmugmi oKywbLiap, eunepakmuemi
OKYUBLIAPObL KOAOAY CMPAmecusiiapsi, O0apbiHObl OKYUBLLIAPObL OKbIMY, 3eUiHHIY WOSbIPIAHYbI, OKYed
bIHMANAHOBID).

KYIPULIKASA, M.W., KOTIEMKHAHA, JI.H., MUXAJIBKOBA, H.M., BYJIIJIOBA, E.M.

OBYUEHUE CTAPHIEKJACCHHUKOB - CTPATEIMH PABOTHBI C TUIIEPAKTUBHBIMU
YUYALIMMHUCS B IKOJIAX JJI51 OJAPEHHBIX JETE

B nacmosuwyeti cmamoe 0aemcs onpedenenue ocobvix obpazosamenvuvix nompeorocmeti (SEN) u
00BCHAEMCS PACYWAsL BAICHOCHb UHKIIO3UBH020 00pazosanus. Tloduepkusaemces pasnoobpazue yua-
WUxcsi ¢ 0codobIMU 00PA308aAMENLHBIMU NOMPEOHOCHAMU, NPU IMOM 0C0O0e GHUMAHUE YOelsemcs Hedo-
OYEHEHHBIM NOMPEOHOCMAM SUNEePaKmusHulXx yyawuxcs. Ilpobnema, uznosxcenuas ¢ cmamve, ompajicaem
obwue npobaemvl, ¢ KOMOPLIMU CMAIKUBAIOMCS Neddzo2u npu 00yuYeHUuu U nooodepiicKe 2UNepaKmueHbIx
VUAWUXCS, NOCKOAbKY UX NOMPEOHOCTNU YACTO 3AMMe8aomcs OMKPOGEHHO 0eCMPYKMUBHBIM HOBEOCHUEM.
Lenv uccnedosanus, npedCmagienHo2o 6 Cmamve, COCMOUM 68 MoM, Ymoobl CUHME3UPOBAMb OCHOBAHHbIE HA
HAYYHBIX UCCIe008AHUSX CMpAme2uu, KOMOopbvle HO360MAM YUUMeIiM HOO00EPICUBAMb SUNEPAKMUBHBIX
VUQUWUXCS, NOBLIULASL UX BOBLEYEHHOCTb U AKAOEMUYECKYIO YCNEUHOCD.

Knrouesvie cnosa: ocobvie o06pazoeamenvivie NOMPEOHOCMU, 2UNEPAKMUBHBIE  VUAWUECS,
cmpame2uu NOOOEPHCKU SUNEPAKMUBHBIX YUAWUXCS, 00YUeHUe MATAHMIUBHIX YYAUUXCS, KOHYeHmpayus
GHUMAHUSL, MOMUBAYUSL K 0OYUEHUIO.
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Mopososa, /].A.

Kanouodam neodazo2uieckux Hayx,
cmapuiutl npenooagameins Kageopvl
UHOCMPAHHBIX A3bIKOG,

KPY umenu Axmem bavumypcoinyne,
2.Kocmanau, Pecnyonuxa Kazaxcman

BO3MOXKXHOCTH HCKYCCTBEHHOI'O HUHTEJJIEKTA
TP UHAUBUAYAJIN3ALIUN YYEBHOU JEATEJIBHOCTHU CTYJAEHTOB BY3A
PU KPEJJUTHON CUCTEME OBYYEHUS

AnHomauus

B cmamve paccmompenvi nepcnexmugbl UCNOIb308AHUSL UCKYCCMBEHHO20
unmennexkma (HMH) 6 adanmusnom obyuenuu cmyoeHmos 8 yCiousix KpeoumHo-
MOOYIbHOU cucmemvl, XapakmepHou 015 8y3068 Kazaxcmana. Packpvimel nousimue
U 0cobeHHOCMU Npoyecca UHOUBUOYAIUZAYULU YYEOHOU OesmelbHOCmU, NOKA3AHO
enuanue HUHW ua nepcomanuzayuio, MOMuUSAyuio U ycnesaemocms CHYOeHmos,
npusedenvl cmamucmuyeckue 0anuvle o npumerneruu MU ¢ evicuiem obpazosanuu.

Knwouesvie cnosa: uckyccmeenHvlli UHMENLEKM, UHOUBUOYANU3AYUS,
YuebHas 0esamenbHOCMb, KpeOUMHAsl CUCmemMa 00y4erus, Kauecmeo o0pas08anus.

1 BBenenue

CoBpeMeHHOE BbICIIEE OOpa3OBaHHE MEPEXKHBACT ATall TPaHCPOPMALUHU, CBA3AHHBIA C
rio0anbHOM HdpoBU3aLKEl U TEPEX0IOM OT TPaJAULMOHHBIX MOAX010B K TMYHOCTHO-OPHUEHTUPO-
BaHHOU Moz OOy4eHHs, B OCHOBE KOTOPOH JIKUT MPHUHLMUI y4eTa MHIUBHIYaTbHBIX OCOOCH-
HOCTEH KaXJ0To oOyuaromierocs. Takoi MOIX0J MpenoiaracT Co3aHue yCIOBUM, MMPHU KOTOPHIX
CTYACHT MOET CaMOCTOSITENIbHO (POPMHUPOBATH CBOIO OOpA30BATEIbHYIO TPACKTOPUIO C YU4ETOM
YPOBHS TOATOTOBKH, TPO(ECCHOHANBHBIX MHTEPECOB, TEMIIA OCBOEHUS MaTepualla 1 JIUYHbIX LeNIeH.

KpenutHas cucrema oOydeHus, BHeApeHHas B By3ax Kazaxcrana B pamkax boionckoro
nporiecca, IpeAoCTaBuiIa CTYACHTaM OOJBIIYIO aKaJeMHUECKYI0 CBOOOY: BO3MOXKHOCTb BBIOMPATh
9JIEKTUBHBIC JUCIUIUIMHBI, TMOKO IJIAHUPOBAaTh Y4EOHBIH Trpaduk W peryaupoBaTh Harpysky.
OpHako ImpakTUYecKas pealn3alys HHIMBALYAIU3aluU B TAKUX YCIOBUAX CTAJIKUBACTCS C PSAAOM
cnoxkHocreil. [IpernonaBarensM U agMUHHCTPALUSAM BY30B HE00X0IUMO 0OpabaThiBaTh OOJBIINE
00bEMBI JITaHHBIX 00 YCHEBAaEMOCTH CTYJIEHTOB, UX AaKTUBHOCTHU, MPEANOYTEHHUSIX U pe3yibTaTax
TEKyILero KOHTpoJs. TpaauliMOHHBIE METO/bI OpraHu3alMyi y4eOHOTo Ipoliecca He MO3BOJISIOT B
MIOJTHOM Mepe OnepaTUBHO M 3(P(HEKTUBHO yUUTHIBATh BCE ATH ApPaMETPBHI.

B 3TOM KOHTEKCTE MCKyccTBEHHBIM NHTELIEKT (M) cTaHOBUTCS KIIFOUEBBIM MHCTPYMEHTOM
U1 o0ecredeHnss MHANBUAYyaIu3aluu yueOHoi aedrenbHocTH. MM-TexHOIOrMM Mo3BOJISIOT aBTO-
MaTH3UpOBaTh COOp W aHAU3 JIAaHHBIX, BBIABIATH 00pa3zoBaTeibHbIC Ae)UIUTHI, TPOTHO3UPOBATD
aKaJieMU4ecKue pUCKHU U (hOPMUPOBATh NEPCOHATM3UPOBaHHbIE YueOHbIe TpaekTopuu. Kpome Toro,
cucreMbl Ha ocHoBe MU obecrieunBaroT BO3MOKHOCTH aJalTUBHOTO KOHTPOJS 3HAHUH, moadopa
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