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USING NEW EDUCATIONAL TECHNOLOGIES TO ENHANCE LANGUAGE LEARNING MOTIVATION
Abstract
The motivation of students to effectively learn and complete their education is a key priority for education systems. This paper explores ways in which technology can be used to enhance students’ language learning motivation, particularly for those students who experience the greatest risk of failing to finish their education. Our research presents aspects of motivation that are discussed in the literature. The first part deals with definition of motivation from psychological and pedagogical views. The second part describes methods for increasing language learning motivation of students. The third part focuses on new educational technologies to engage and motivate students. All suggested techno- logies were tested during the study at the institute and teaching practice at a secondary school.
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1. Introduction.
Motivation is a key to classroom management and success in the ESL classroom. As the term itself indicates, it is a «motive force», something that prompts, incites or stimulates action. According to the Short Oxford English Dictionary, motivation is «that which moves or induces a person to act in a certain way; a desire, fear, reason, etc. which influences a person’s volition: also often applied to a result or object which is desired». In the Oxford Dictionary motivation is considered as «a desire or willingness to do something».
Motivation is vital in language learning process because it determines whether the action of foreign language acquisition is undertaken by the learner and to what extent he is ready to continue this intellectual effort. This is the reason why so many scientists and researchers have devoted such a great deal of attention to motivation.
2. Materials and Methods.
The study was carried out using a number of theoretical and empirical methods.
Theoretical methods: historical and pedagogical analysis was used to construct a historio- graphy of the research problem; theoretical and methodological analysis allowed to formulate the initial research positions; terminological analysis was used to describe the conceptual field of the problem.
Empirical methods: research and generalization of effective experience and mass practice of applying new technology as a means of increasing students’ motivation; approbation of new educa- tional technologies to enhance learner’s motivation during the study process.
We also conducted a survey, having questioned Kostanai State Pedagogical Institute stu- dents to reveal why a disproportionate amount of institute students today aren’t as motivated as they need to be. The top reasons were:
a) Students see little value in the course or its content;
b) Students do not believe that their efforts will improve their performance;
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c) Students are demotivated by the structure and allocation of rewards;
d) Students do not perceive the classroom climate as supportive;
e) Students have other priorities that compete for their time and attention;
f) Individual students may suffer from physical, mental, or other personal problems that affect motivation.
Sadly, the number of unmotivated students is rising.
3. Literature Review.
3.1 Motivation: Basic Definitions and Types.
Theoretical analysis of literature on the problem shows that motivation has been defined in various ways by different scholars. Z. Dörnyei, comments, «Although ‘motivation’ is a term fre- quently used in both educational and research contexts, it is rather surprising how little agreement there is in the literature with regard to the exact meaning of the concept» [5] Researchers still do not agree on its components and the different roles that these components play – individual differences, situational differences, social and cultural factors, and cognition [14].
William Littlewood defines motivation as «the critical force which determines whether a learner embarks on a task at all, how much energy he devotes to it, and how long he perseveres. It is a complex phenomenon and includes many components: the individual’s drive, need for achieve- ment and success, curiosity, desire for stimulation and new experience, etc. These factors play a ro- le in every kind of learning situation» [11, р. 53].
Charles Hill considers motivation as a psychological force that determines the direction of a person’s behavior, a person’s level of effort, and a person’s level of persistence in the face of obstacles [9].
According to R.S. Weinberg and D. Gould, «motivation is the direction and intensity of effort» [20, р. 52].
Briefly summarizing the ideas presented, motivation involves person’s attitude, i.e. a person being attracted to certain situations (direction) and puts forth a certain amount of effort in those situations (intensity).
There are two types of motivation that should be considered when ref erring to second or foreign language learning: intrinsic and extrinsic (see Table 1, 2).
Table 1 – Intrinsic vs Extrinsic Motivation

	Intrinsic Motivation
	Extrinsic Motivation

	is	motivation	that	is	animated	by	personal enjoyment, interest, or pleasure
	is a willingness to do something because of its benefits, for instance, to obtain a good position and
well paid job or passing an exam

	Indicates motivation to engage in an activity for its own sake. People who are intrinsically motivated work on task because they find them enjoyable [13,
р. 58]
	Involves doing something to obtain something else. This means, there are external factors that individuals to be motivated to achieve a particular
goal in their life.

	Refers to the pleasure one gets from the task itself or from the sense of satisfaction in completing or even working on a task. Intrinsic motivation does not mean, however that a person will not seek to rewards; it is just that external rewards are not
enough to keep such a person motivated [15, р. 60]
	Learners can behave extrinsically motivated actions if they have an extrinsic motivation performance with discontent, opposition and unconcern [1, р. 8]



When the only reason for learning a foreign language is to gain something outside the activity itself, such as passing an exam, obtaining financial rewards, getting a job or pleasing another person(s), the motivation is likely to be extrinsic/instrumental. As the terms themselves indicate, it is caused by a combination of external factors and used as a means or instrument to obtain something. When its purpose is to enable one to communicate with the members of a specific language community, then motivation is considered to be intrinsic or integrative.
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Table 2 – The intrinsic-extrinsic dichotomy by Spolsky [16, р. 124]

	Intrinsic Preference for challenge
Curiosity/interest Independent mastery Independent judgement
Internal criteria for success
	

vs
	Extrinsic Preference for easy work
Pleasing a teacher/getting grades Dependence on teacher in figuring out problems Reliance on teacher’s judgment about what to do
External criteria for success



From the table 2, it comes out clearly that the greater the value the individuals attach to the accomplishment of an activity, the more highly motivated they will be to engage in it and later to put sustained effort until they achieve their goal. This distinction also tells us that both internal and external factors have an important role to play in motivating learners.
3.2 Motivation and Student Outcomes.
Studies of various age groups in a variety of content areas support the idea that intrinsically motivated students perform better in the classroom. Evidence suggests that these students, as well as students who receive autonomy-support from teachers to enhance their intrinsic motivation, per- ceive themselves to be more competent and have more interest in and enjoyment of material. Instructor autonomy-support also predicts academic performance [3]. Autonomy-support here refers to instructors who understand and empathize with students’ perspectives and allow students to make choices and initiate activities. Likewise, Miserandino (1996) finds that students with high perceived competence receive better grades in some subjects. Those who are more intrinsically motivated are more involved and persistent, participate more, and are curious about school activities, whereas mo- re extrinsically motivated students report feeling more angry, anxious, and bored at school and the- refore tend to avoid school activities. Again, more autonomous/intrinsically motivated students re- ceive better grades than their extrinsically motivated peers. Motivation quality has also been linked to high school retention rates, with extrinsic motivation and a lack of autonomy-support from teachers and administrators leading to higher dropout rates [17]. Autonomous, as opposed to con- trolled, motivation has been linked to higher grades and achievement in school [7] and intrinsic mo- tivation and autonomy-support to persistence, test performance, and deeper processing of concepts
[18] Specific goal contents can be intrinsically or extrinsically oriented, just as people can be, and studies show that intrinsic goal framing leads to deeper engagement in learning activities, more persistence in learning material, and deeper understanding of concepts [19].
Conversely, controlled behavior has been associated with negative learner outcomes [7] and extrinsic goal framing was found to undermine conceptual learning, although it did not harm rote learning [19]). Although intrinsic motivation is generally considered superior in terms of interest- enhancement and learner outcomes, externally regulated behaviors too can have their place in the classroom. For example, one study indicates that perceived importance of current class work to future success – an internalized, but extrinsic goal orientation – can contribute to motivation in the classroom [6].
3.3 The Importance of New Educational Technologies.
Students come into classes with various levels of motivation to learn. As teachers, we want our students to try hard to learn during the unit and to continue learning about the subject area after the class ends. Hence, we try to motivate our students to learn.
There may be an infinite number of actions an instructor can take that will increase student motivation, but we apply approximately one hundred methods that we consider most valuable and feasible. The methods come from psychological theories such as social cognitive theory, from psychotherapy methods such as motivational interviewing, and from our own experiences (peda- gogical practice) as students and teachers:
· Make content relevant to student values and goals;
· Help students achieve their goals through learning;
· Provide potent models of learning;

ПӘНДЕРДІ ОҚЫТУ ӘДІСТЕМЕСІ		МЕТОДИКА И ТЕХНОЛОГИЯ ЖӘНЕ ТЕХНОЛОГИЯСЫ	ПРЕПОДАВАНИЯ ДИСЦИПЛИН


· Prompt and persuade students to learn;
· Establish a positive relationship with students;
· Reward student achievement and learning efforts;
· Avoid de-motivating treatment of students;
· Enhance student learning self-efficacy;
· Use engaging teaching methods;
· Use an appealing teaching style;
· Give motivational feedback;
· Monitor student motivation levels and adjust motivation methods as needed.
It’s common that internal motivation is more resultative than external one. It follows that the technologies used by teachers should be aimed at increasing the internal motivation. There are explicit conditions and strategies for eliciting intrinsic motivation, outlined by Eric Jensen (2005) which has been adapted intentionally to work with them in the course of this investigation. They are:
· Provide control & choice;
· Learners feel valued;
· Opposite is manipulation;
· Curiosity;
· Inquiring what students want to know;
· Engage some strong emotions by using compelling stories, games, personal examples, celebration, role-plays, debates, rituals, music;
· Acknowledgements;
· Assemblies, certificates, group notices, appropriate praise;
· Frequency of feedback;
· Best way to motivate the brain is to give immediate feedback.
All these strategies are provided when using technology in the classroom. There is a number of ways that an instructor can use technology to increase learner motivation using various tools, media, and strategies.
First of all, it is important to change teaching approaches. Jane Hunter [10] describes a number of changes in the way teachers interact with students in the classroom as technology is utilized. These include more emphasis on collaborative approaches between teachers and students, the use of small group activities and the rotation of group through different activities, a focus on personalized or independent approaches to student learning and the use of interclassroom learning through video conferencing links.
For students with low motivation and often deficit in age related academic skills the use of project oriented tasks that use a clear, multimedia example of the finished product and a flexible, creative way in which to produce this product can result in increased participation and engagement [8]. This can be achieved using relatively inexpensive technology tools such as a computer with Microsoft PowerPoint, a data projector and internet access. When students can visualize the outco- me and feel competent in managing the tools to reach this outcome they actively seek out the skills needed to fulfill the task. Rather than being pushed to learn students are pulled into learn by the de- sire to reach the final multimedia-style product. Along the way they interact with the content of the presentation and use higher level thinking skills in the interpretation and synthesis of information.
For students with a poor record of work completion and academic success the tasks presen- ted also require careful scaffolding. By «clunking» the task into several shorter and more mana- geable activities students can achieve short term results and are not overwhelmed by the possibility of learning too many new skills (see Picture 1).
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Picture 1 – Steps in completing The Great Kostanai Selfie Hunt activity
The reporting of student success is also changed as the product of learning can stand its own ground as a record of effort and expertise. As students demonstrate the work completed through the presentation of their multimedia presentations and experience the feedback from peers and staff their efforts are reinforced.
Second of all, it is necessary to turn distractors (laptops, smartphones, tablets) into learning opportunities. High school students own a wide range of gadgets at high rates compared with the overall adult population, although there are some areas where undergraduate and graduate students stand out from the pack. Specifically, undergraduate and graduate students are more likely than both community college students and college-aged non-students to own a laptop computer, a smart- phone, and an iPod or other mp3 player. So, when used for educational purposes, laptops, tablets and smartphones give pupils greater confidence as they learn. This is because modern apps make learning language fun through the use of animation, music, sounds, video and other multimedia technology. But these devices are also powerful because they put children in control of their lear- ning, and this increases motivation. They offer children choices about how to learn and this gives each child confidence that they can learn, even if they find it difficult.
For example, developing breadth and depth of vocabulary depends on building connections between words and developing elaborate webs of meaning. In this regard it is important to introduce graphic organizers and visual displays, which highlight the relationships between words. Two of  our favorite word mapping tools that support visual representation are Wordle and Wordsift.
Wordle is a free Web application that allows you to create a word cloud based on the fre- quency of words in a particular text. To create a word cloud, you paste text into the applet and then manipulate the visual display by selecting the color scheme, layout, and font.
[image: ]It can be used to stimulate students’ thinking about the meaning, importance, and relation- ship of words as they analyze, create, and publish Wordles. Word clouds can be used to highlight keywords and themes to prepare students for reading, as well as prompt discussion after reading (see Picture 2).
Picture 2 – Word cloud to the text «Folk Festivals»

ПӘНДЕРДІ ОҚЫТУ ӘДІСТЕМЕСІ		МЕТОДИКА И ТЕХНОЛОГИЯ ЖӘНЕ ТЕХНОЛОГИЯСЫ	ПРЕПОДАВАНИЯ ДИСЦИПЛИН


WordSift is another free word cloud tool available on the Internet. Like Wordle, a word cloud is created based on text that is cut and pasted into the application. Although WordSift does not support artistic design of the display, it offers important learning supports. Each word can be clicked on to show a collection of related images, a word map, and a listing of sentences from the text that present the word in different contexts. WordSift also sorts words by difficulty and identifies academic words. Note that both Wordle and WordSift support several different languages, a feature particularly helpful to English learners [4].
During the course of «New Technologies in Education» 3rd-year students also experimented with the following mind mapping tools:
· Mindomo.com (collaborative mind mapping, concept mapping, outlining);
· SpiderScribe.net (an online mind mapping and brainstorming tool);
· Tricider.com (an online brainstorming, group discussion and voting tool);
· MindMeister.com (collaborative mind mapping).
In-classroom lessons or activities on laptops or tablets allow students to read directions, process information and complete work at their own pace. This also helps free up the teacher’s time so they can give students who may need extra guidance or assistance the attention they require.
Thus, during the course of «New Technologies in Education» 3rd-year students of specialty
«5B011900 – Foreign language: two foreign languages» were challenged to do revision quizzes through Socrative Student software. It is a student response system application that can be used with any mobile device and aimed at engaging students in activities. Usually the quiz was given out at the end of the lecture as a revision tool containing information from the weeks’ classes. The students had to complete the quiz on their mobile device. The outcome was immediate. As soon as the student has completed the quiz the results are displayed to the teacher in the form of a graph. Results can be projected live onto a screen for the students to see, or downloaded as a Pdf file both for a group and for individual student. Once students have completed the quiz, time is allocated for questions or to clarify any information.
Mobile devices also offer teachers new ways of assessing progress. Plickers is a powerfully simple tool that was used to collect real-time formative assessment data without the need for student devices. With this platform, a student doesn’t need to log-in with their device. It acts as valuable polling tool, by just providing every student a card and using smartphone to scan it. Educators in real-time can check the responses.
Finally, it is advisable to introduce digital storytelling. Storytelling has been an educational method for centuries. As students become personally involved with the story, they are more likely to learn from it. Digital storytelling helps children actively participate in the learning instead of passively watching. Students gain many skills through storytelling: develops listening skills, planning skills, and allows students to create academic content in their own language. Critical thinking skills will develop as the listener is guided through the story. Listening to and creating stories provides a student with the framework to tell their own stories about their own lives.
With the advent of technology, storytelling has taken on a digital medium. Digital storytelling offers new ways to educate people, as during the creation process, students can personalize their creation with relevant pictures that align with the story. Moreover, digital storytelling dives students the potential for deeper learning. It allows students the opportunity to become more creative with their stories.
During the course of «New Technologies in Education» 3rd-year students of specialty
«5B011900 – Foreign language: two foreign languages» used Toontastic 3D as a digital storytelling tool to present the results of the project work (see Picture 3).
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Picture 3 – Screenshot of the «New Roles of the 21st Teacher» Toontastic 3D Project Presentation

Toontastic 3D is a playful storytelling app that scaffolds the creative writing process and empowers students to create their own animated cartoons. This application allows students to create an animation in which they move characters and provide the audio to narrate / explain their ani- mation. The result is an animated cartoon in which their characters speak, and the combination of moving characters and audio recordings often results in a well-crafted product. Personal experience of using Toontastic 3D proves that having students to actively engage in the classroom with this app stimulates their learning motivations, and makes the classroom experience more enjoyable.
PowToon is another application through which you can create animated videos. The most obvious way to use PowToon is to create presentations that engage the students. Though we suggest using this online software in the following ways:
1) It is possible to create short five-minute videos to explain multi-step processes, review previously learned material or introduce a new unit.
2) Students can also create animations to present projects, share research findings or retell the facts of a story they are learning about in literature. It can be used when attempting to differentiate your instruction. For example, PowToon could be one of many ways you can ask students to demonstrate their mastery of a concept. In this case, the more creative opportunities you have for the students to present their information, the better.
3) During the course of Theoretical Phonetics we also used PowToon for creating an introduction to a new unit or providing instructions on an in-class project. In this way, PowToon provides a new way of presenting students with information and informing them about what they will be doing the next time they come to class.
4. Conclusions.
Based upon the results of our research, we concluded that students would be more motivated and actively engaged in learning when using technology. Overall, the students’ behavior would be more animated towards the learning objectives when technology was used.
However, teachers must realize that to maintain and be successful with all of the technology at all times – it is impossible. Gaining experience and using some of the educational technologies will help any teacher feel a little better about the quality of his or her teaching.
Here are some practical strategies to use educational technologies in the classroom to make teaching more effective:
1) illustrating subject relevance (YouTube, TeacherTube, Google Earth, Content Curation (Pinterest.com, Padlet.com), etc.;
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2) facilitating collaboration through Google Drive, Edmodo, Wikispaces, VoxoPop, Mindomo, Tricider, MindMeister, Voice Thread.com (allows conversation in the cloud through reading/listening/speaking), etc.;
3) visualizing information with Smore.com (to design beautiful and effective online flyers and newsletters), ThingLink.com (to create interactive posters, allows easily enhance images and videos with additional notes, photos, audio, video and other multimedia content), Canva.com (graphic design soft providing templates for any occasion), Visual.ly (the world's largest com- munity of infographics and data visualization), Infogr.am (create infographics, graphs and charts, interactive maps), etc.;
4) contributing to mastery learning through clickers, polling, and survey tools (PollEverywhere, Socrative Student, Kahoot.it, Plickers, etc.);
5) involving students in lesson content creation through developing presentations on a topic with PowerPoint, PowToon.com, Prezi.com, VideoScribe.co, etc.
For students with no interest in using technology, it will still benefit educationally from traditional methods. One of the researches alludes to the fact that assigning a computer based project haphazardly to a group of students will not necessarily generate high test scores. There needs to be interest and motivation with using technology in the first place for students to succeed. As with any instructional topic, technology needs to be taught and embraced at an early age.
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ПЕТРОВА Н.А., МАТВЕЕВА Н.А.
ШЕТЕЛ ТІЛІН ОҚЫТУДАҒЫ ЗАМАМАНУИ БІЛІМ БЕРУ ТЕХНОЛОГИЯЛАРЫ БІЛІМ АЛУШЫЛАРДЫҢ МОТИВАЦИЯСЫН АРТТЫРУ ҚҰРАЛЫ РЕТІНДЕ
Студенттердің тиімді оқу және жан-жақты білім алып оқу бітіру мотивациясы білім берудің заманауи жүйесінің негізгі бағыты. Мақалада шетел тілін оқытудағы замамануи білім беру технологияларын қолдану арқылы білім алушылардың мотивациясын арттыру мәселесіне арналған.
Зерттеу жұмысында зерттеу мәселесіне арналған психологиялық-педагогикалық әдебиет- терге теориялық талдау жасалынған, «мотивация» ұғымына анықтама беріліп, оның түрлері көр- сетілген. Мақаланың екінші бөлімі білім алушылардың мотивациясын арттыру мақсатында қазіргі білім берудің жаңа технологияларды пайдалану тәжірибесін жинақтауға арналған. Мақалада ұсы- нылған технологиялар авторлардың орта мектепте практик-мұғалім және ЖОО оқытушысы ре- тіндегі педагогикалық қызметі барысында сыналған.
Мақаланың мəнін ашатын сөздер: мотивация, лингвистикалық мотивация, ИКТ.
ПЕТРОВА Н.А., МАТВЕЕВА Н.А.
СОВРЕМЕННЫЕ ОБРАЗОВАТЕЛЬНЫЕ ТЕХНОЛОГИИ КАК СРЕДСТВО ПОВЫШЕ- НИЯ МОТИВАЦИИ ПРИ ОБУЧЕНИИ ИНОСТРАННОМУ ЯЗЫКУ
Мотивация студентов к эффективному обучению и завершению обучения является ключе- вым приоритетом для современной системы образования. В статье рассматриваются способы применения современных образовательных технологий как средства повышения мотивации обу- чающихся к изучению иностранного языка. В исследовании представлен теоретический анализ пси- холого-педагогической литературы по проблеме исследования, дано определение понятия «мотива- ция», описаны ее виды. Вторая часть статьи посвящена анализу и обобщению эффективного опыта и массовой практики применения новых образовательных технологий в целях повышения мотивации учащихся. Предлагаемые в статье технологии были протестированы в процессе собственной педа- гогической деятельности авторов в качестве учителя-практиканта в средней школе и преподавате- ля вуза.
Ключевые слова: мотивация, лингвистическая мотивация, ИКТ.
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The Great
Kostanai City
Selfie Hunt

[ustructions:
1) Visit the listed locations and take a selfe;
2) Check off the sites that you have visited - you get one point for each site you visit if you have a
selfe for it - you MUST visit at least 3 sites in each category for a MINIMUM GRADE OF “C”;
3) Upload your selfies to a VKontakte (or other onfine photo) alburn;
4) Post the link to your Kostanai City Selfies photo alburn in the labeled Discussion Board folder in

the VK group (https ik corm/club145305705) by the Due Date.
Due Date:

Links to your Kostanai City Selffies photo albur (on Viontakte or other photo site) should be

posted by Tuesday, May 23. This paper will be due in class on that day as welll

Exploring City Center

1. Visit City Mall Center and take a selfie with a shop-assistant |
2 Visit Kostanai Oblast History Museurn (Altynsarin St, 115)
3 Visit Kostanai Oblast Art Gallery (Altynsarin St, 113). Go up
Al-Farabi Street, take left at the first crossroads with Altynsarin
Chreat —





