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PROJECT WORK IN FOREIGN LANGUAGE TEACHING AND LEARNING

Abstract

The problem of using project work in teaching English is of great impor-
tance. Project work is characterized as one of the most effective methods of
teaching and learning a foreign language through research and communication,
different types of this method allow us to use it in all the spheres of the educational
process. The main idea of project work is considered to be based on teaching stu-
dents through research activities and stimulating their personal interest.
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1 Introduction

The problem of using project work in teaching English is of great importance. It is well
known that for any teacher the most important thing in the work is to increase the effectiveness of
training. This question requires a continuous search for solutions that can optimize the learning pro-
cess. How can the teacher form a positive motivation of students to study educational material,
create conditions for the full disclosure of the creative and intellectual potential of students, the
development of their cognitive interests? There are a variety of innovative forms to make learning
activities as effective as possible. Project work is characterized as one of the most effective methods
of teaching and learning a foreign language through research and communication, different types of
this method allow us to use it in all the spheres of the educational process. It involves multiskill
activities which focus on a theme of interest rather than of specific language tasks and helps the stu-
dents to develop their imagination and creativity. Nevertheless, teachers are not keen on the idea of
providing project work into their lessons because of the disadvantages this method has. The main
idea of project work is considered to be based on teaching students through research activities and
stimulating their personal interest.

2 Materials and methods

The fundamental researches in the given field were carried out by such prominent scientists
and methodologists as Legutke M., Thomas H., Heines S., Brumfit C., Hutchinson T., Fried-Booth
D. and others.

Legutke and Thomas in their book «Process and Experience in the Language Classroom»
suggest and analyse three types of projects: encounter projects, which enable students to make
contact with native speakers; text projects which encourage students to use English language texts,
either a range of them to research a topic or one text more intensively, for example, a play to read,
discuss, dramatize, and rehearse; class correspondence projects which involve letters, audio casset-
tes, photographs, etc. as exchanges between learners in different countries [1].

92



MeHAEPLI OKbITY 94ICTEMECI METOLNKA U TEXHOJIOIMUs
XOHE TEXHOJIOMNACHI NMPENOOABAHUA ONCLNITIINH

Another explorer of the Project Work Method, Brumfit, in «Communicative Methodology in
Language Teaching» provides the analysis of projects in which advanced adult students elect to
work in groups to produce a radio programme about their own country. A range of topics, for
example, ethnic groups, religion, education, are assigned to the groups, who research their topic and
write and rehearse a script.

Hutchinson in «Introduction to Project Work» dwells upon a project on ‘Animals in Danger’
for secondary school students, in which they use knowledge from Science and Geography to
research threatened species, write an article, and make a poster.

Fried-Booth in his book «Project Work» suggests a more teacher-directed example suitable
for junior learners at an elementary level, in which they are asked to collect food labels or
wrappings from tins, cartons, packets, etc. for a period of a week. These are used to create a wall
display with a map of the world illustrated with the labels, which are attached to the relevant
countries of origin and export with coloured threads and pins. The map is then used for oral practice
and controlled writing.

Another scientist, Haines, in «Projects for the EFL Classroom» considers four types of
project work, namely: informational and research projects, survey projects, production projects, and
performance and organizational projects [2].

3 Results

Project Work Activities for the Advanced Level.

Taking the Plunge.

1). Ask your class what they think are the main problems of being a more advanced learner.
They usually talk about difficult vocabulary, complex structures and other language items. Accept
these points but put it to them that there is often a much more fundamental problem, namely how
they go about their learning. If any student raises any of the more fundamental areas outlined in the
handout, use this as a direct springboard into the next step.

2). Give each student a copy of the following handout.

Being a good advanced learner.

Many learners of English manage to reach a level where they can understand, speak and
write for everyday purposes. Yet only a relatively small proportion of these people ever become ge-
nuinely advanced users of the language, though many make the attempt. As you are just beginning a
course in more advanced English, it is important for you to be aware of what you need to do and
how to go about it, so that you can make a success of your course.

You are going to read a short text, with a series of tasks to do as you read. This will provide
an opportunity to reflect on your learning and, through your answers to the tasks, will give your
teacher valuable information about you as a learner, so that he or she can give you greater guidance
for the future.

Beyond spoon-feeding.

In many language courses the teaching at lower levels tends to follow a pattern of what
could be described as 'spoon-feeding' — the teacher chooses the elements of the language to teach
(the food), plans how to present it (puts it onto a spoon) and teaches (feeds) the learners with it, as if
they were children. However, just as children become progressively more independent and in due
course have to assume full responsibility for themselves as adults, so learners of a language, as they
advance, have to become more independent and assume greater responsibility for their own
learning.

To be successful at an advanced level, you will have to commit yourself not only to atten-
ding classes but also to spending a substantial amount of time studying out of class. This should
partly be directed by your teacher (homework and preparation) and partly through your own initia-
tive.

A typical student with three to five hours of English classes per week should expect to spend
about the same number of hours studying out of class — doing grammar exercises and writing tasks,
learning vocabulary, reading extensively, and so on. The fewer hours you have with a teacher, the
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more you will have to work on your own. Without this kind of commitment, you cannot expect to
make a lot of progress. Important questions in learning process:

1. How many hours of English classes do you have each week?

2. How many more hours can you commit to learning English each week?

It is easy to commit yourself to a theoretical number of hours per week, but unless you set
aside particular days and times, you will keep finding you are too busy doing other things. So de-
cide now which days and times you are going to dedicate to studying English.

3. In the light of your commitment, how much progress do you expect to make? In what
areas (e.g. listening/speaking/reading/writing, accuracy/fluency)? Be specific about your objectives.

Ways of studying.

Making good progress depends not only on how much time you spend but also how you go
about studying. For example, how do you organise the things you want to learn?

4. Write about how you organise the notes you take in class and the things you want to learn
when studying on your own.

5. What techniques do you use to memorise things?

6. When you are studying alone, you need good reference materials. What dictionaries,
grammar books and other materials do you have?

The quantum leap.

Ironically, one of the greatest problems that often arises among more advanced learners is
the fact that they can already function in English for a lot of everyday purposes and, instead of
extending their knowledge, go on just using what they already know. To be successful at an
advanced level, thin is not enough. You have to make a ‘quantum leap’, in other words a significant
jump towards something much more sophisticated and wide-ranging. You have to aim to function
like a mature, well-educated native speaker of the language. This means that you need to be able to
draw upon your experience of the world and to have a reasonable, though not specialist, knowledge
of any subject you are speaking or writing about. The content is vitally important, because if this is
too limited, your language will be correspondingly limited — you won't need and therefore won't use
more advanced structures and vocabulary [3].

7. How old are you?

8. What areas do you feel you have some knowledge about?

9. In what areas do you feel you have very little knowledge?

There are three areas that contribute substantially to making the quantum leap and
particularly to writing in a more sophisticated way: observation, imagination and thinking.

10. Do you consider yourself to be good at:

a) observing;

b) imagining;

c) thinking.

Explain your answers.

Good luck with your advanced course.

Ask them to read the text and answer the questions. Set a time limit of thirty minutes. Tell
your students that you will want to collect the completed handouts in to read, but that you are
interested in what they say, not in how correct the English is. With students that finish early, take
the opportunity to speak to individuals and discuss some of their answers.

3). When they have finished, initiate a discussion about what they have read and written.
Ask them if they feel they have learnt anything important that they perhaps hadn't thought about
before. Encourage an exchange of views among the members of the class. Collect in the completed
handouts.

4). Later, go through the handouts, noting down any points you want to use for feedback and
any you want to keep for your own reference. Make comments on the handouts about the contents
where you feel this would be helpful to the student but don't correct. In a follow-up lesson,
preferably the lesson immediately following, go over any points that emerged from the handouts. In
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particular, you may want to draw attention to reference materials you would recommend.

Variation. In Step 3, after the students have completed their handouts, put them into groups
of four to compare and discuss what they wrote. In particular, ask them to discuss the specific
contexts where the quantum leap would be important and the sort of tasks that might involve the
three areas of observing, imagining and thinking. This can be very valuable but you will need to set
aside about twenty minutes extra.

4 Discussion

A project is an extended piece of work on a particular topic where the content and the
presentation are determined principally by the learners. The teacher or the textbook provides the to-
pic, but the project writers themselves decide what they write and how they present it. This learner-
centred characteristic of project work is vital, as we shall see when we turn now to consider the
merits of project work. It is not always easy to introduce a new methodology, so we need to be sure
that the effort is worthwhile. Students do not feel that English is a chore, but it is a means of com-
munication and enjoyment. They can experiment with the language as something real, not as so-
mething that only appears in books. Project work captures better than any other activity the three
principal elements of a communicative approach.

These are:

a) a concern for motivation, that is, how the learners relate to the task;

b) a concern for relevance, that is, how the learners relate to the language;

c) a concern for educational values, that is, how the language curriculum relates to the
general educational development of the learner [4].

A project is an extended task which usually integrates language skills through a number of
activities. These activities combine in working towards an agreed goal and may include planning,
gathering of information through reading, listening, interviewing, discussion of the information,
problem solving, oral or written reporting, display, etc.

Learners' use of language as they negotiate plans, analyse, and discuss information and ideas
is determined by genuine communicative needs. At the school level, project work encourages ima-
gination and creativity, self-discipline and responsibility, collaboration, research and study skills,
and cross-curricular work through exploitation of knowledge gained in other subjects. Successful
use of project work will clearly be affected by such factors as availability of time, access to authen-
tic materials, receptiveness of learners, the possibilities for learner training, and the administrative
flexibility of institutional timetabling [5].

Project work leads to purposeful language use because it requires personal involvement on
the part of the students from the onset of a project, students, in consultation with their instructor,
must decide what they will do and how they will do it, and this includes not only the content of the
project, but also the language requirements. So from this point project work emerges as a practical
methodology that puts into practice the fundamental principles of a communicative approach to
language teaching. It can thus bring considerable benefits to our language classroom, like:

o Increased motivation — learners become personally involved in the project.

o All four skills, reading, writing, listening and speaking, are integrated.

e Autonomous learning is promoted as learners become more responsible for their own
learning.

e There are learning outcomes — learners have an end product.

o Authentic tasks and therefore the language input are more authentic.

o Interpersonal relations are developed through working as a group.

e Content and methodology can be decided between the learners and the teacher and within
the group themselves so it is more learner centred.

e Learners often get help from parents for project work thus involving the parent more in
the child's learning. If the project is also displayed parents can see it at open days or when they pick
the child up from the school.

e A break from routine and the chance to do something different.
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e A context is established which balances the need for fluency and accuracy [6].

5 Conclusions

On the basis of the literary sources studied we can come to the following conclusions that
project work has advantages like the increased motivation when learners become personally invol-
ved in the project; all four skills, reading, writing, listening and speaking, are integrated; autono-
mous learning is promoted as learners become more responsible for their own learning; there are
learning outcomes — learners have an end product; authentic tasks and therefore the language input
are more authentic; interpersonal relations are developed through working as a group; content and
methodology can be decided between the learners and the teacher and within the group themselves
so it is more learner-centred; learners often get help from parents for project work thus involving
the parent more in the child's learning; if the project is also displayed parents can see it at open days
or when they pick the child up from the school; a break from routine and the chance to do so-
mething different.

The disadvantages of project work are the noise which is made during the class, alsoprojects
are time-consuming and the students use their mother tongue too much,the weaker students are lost
and not able to cope with the task and the assessment of projects is very difficult. However, every
type of project can be held without any difficulties and so with every advantage possible.The types
of projects are information and research projects, survey projects, production projects and perfor-
mance and organizational projects which can be performed differently as in reports, displays, wall
newspapers, parties, plays, etc.

Though project work may not be the easiest instructional approach to implement, the poten-
tial pay-offs are many. At the very least, with the project approach, teachers can break with routine
by spending a week or more doing something besides grammar drills and technical reading.

The organization of project work may seem difficult but if we do it step by step it should be
easy. We should define a theme, determine the final outcome, structure the project, identify lan-
guage skills and strategies, gather information, compile and analyse the information, present the
final product and finally evaluate the project. Project work demands a lot of hard work from the
teacher and the students, nevertheless, the final outcome is worth the effort.

Throughout the course paper we can see that project work has more positive sides than ne-
gative and is effective during the educational process. Students are likely to learn the language with
the help of projects and have more fun.

To conclude, project work is effective, interesting, entertaining and should be used at the
lesson.
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JAHUJIOBA, B.B., BEPMYXAMETOBA, A.A.,, ACAHOBA, A.b., YHI'YTBAEBA, I'.I11.

HETEJ TUIAEPIH OKBITY KOHE OKbITY CAJIACBIHIAATBI JKOBAJIBIK K¥MbIC

Agvlnuibln minin OKbIMy0a HcoOANAY HCYMbICNAPbIH NAUOANAHY Maceneci yaKken manvizea ue. Koba
JHCYMBICLL 3epMMmey JHCaHe KaAPbIM-KAMbIHAC APKLLIbL Wem MILiH OKblmYy MeH Yiupenyoin ey muimoi adicmepi-
HiKy Oipi peminde cunammanaovl, Oyn 20icmiy apmypii ouvl Oinim Oepy npoyeciniy 6apavlK CaraiapviHoa
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naioananyea MymKkinoix oepedi. Kobanvix scymvicmoly Hezizei udescol cmyoenmmepoi 3epmme) Kbl3Memi
APKBLIBL OKBIMY JHCIHE ONAPObIY HCEKe Kbl3bIZYUBLIbIZbIH bIHMAIAHOLIPY OOIbIN MAOBLIAOL.
Kinm ce30ep: scobanvix scymvic, muimoi a0ic, 3epmmey Kvlzmemi, Oinim bepy npoyeci.

JAHUJIOBA, B.B., BEPMYXAMETOBA, A.A., ACAHOBA, A.Bb., YHI'YTBAEBA, I'.I11.
ITPOEKTHASI PABOTA B OBJIACTHU NPENOJABAHUSI U M3YUYEHUSA HNHOCTPAHHBIX
A3BIKOB

Ilpobrema ucnorv3o8anus npoeKmHoOU pabomvl 8 NPenooA8aHUY AHSIUUCKO20 A3bIKA UMeem 00.b-
woe 3navenue. [lpoexmunasn paboma xapaxmepusyemcs Kax 00uH u3 Hauboiaee 3¢ hexmusHvix Memooos npe-
no0asaHus U U3yueHUuss UHOCMPAHHO20 A3bIKA Yepe3 UCCIe008aHUs U 00WeHUe, pa3iuyHble 8U0bl IMO20 Me-
mooda No3605I0M UCNONL308AMb €20 60 6cex chepax obpazosamenvhozo npoyecca. Ocnosnoll udeetl
NPOEeKmMHOU pabomvl cuumaemcs o00yuenue cmyoenmos yepe3 UCCie008amelbCKyI0 0esimelbHOCHb U CIMUMY-
JUPOBAHUE UX TUUHO20 UHMEpeCd.

Knioueevie cnoea: npoexmmuas paboma, >¢hchekmusHvlil Memoo, UCCAe008AMeNbCKAs Oesmelb-
HoCmb, 06pazosamenvhblil Npoyecc.

YK 372.882

Ecoepzenosa, K. A.

yuumeinb pyccko20 A3blKa U IUmepamypbol
Cynykonvckou CL um. I11. llasxmemosa
Aynuexonvcxoeo paiiona Kocmanaiickotl oonacmu

®OPMHUPOBAHUE KOMMYHHUKATUBHOM KOMIIETEHTHOCTH
YYHAIIIUXCA C TOCYIJAPCTBEHHBIM A3BIKOM OBYUYEHMUSA
HA YPOKAX PYCCKOI'O A3bIKA U JIMTEPATYPbI

Annomauusn

Yenosex, A615Ch COYUATLHBIM CYWECMBOM, C NEPBbIX MeCsAyes JHCUHU
ucnvimvieaem HOMpeoHOCy 8 OOWEHUU ¢ OPYUMU TH0ObMU, KOMOPAsL NOCMOAHHO
pazeusaemcs. Jlannoe o6cmosimenbcmeo onpeoensien noOmeHYuaIbHylo Henpepole-
HOCMb 00UjeHUsl KaK HeoOX00UMO20 YCA08Us dicusHedessmenbHocmu. Boicokuil ypo-
8eHb KOMMYHUKAMUBHOCMU GbICTHYRAEN 3A1020M YCHeWHOU Ad0anmayuu Yei08exd
8 000U coyuanvHoll cpede, Ymo onpeoesiem NpaKmuyeckyio 3Ha4uMocms op-
MUPOBAHUSL KOMMYHUKAMUBHBIX YMEHUL ¢ OemCcmada.

B cmamve nokasan 00un uz nooxo006 k memoouke GopmMuposaniist KOMMy-
HUKAMUBHOU KOMNETNEHMHOCIU HA YPOKAX PYCCKO20 A3bIKA U IUMEPAMYpbl € 20C)-
0apcmeeHHbIM A3bIKOM 00YYeHUsL.

Knwouesvie cnosa: KoMmyHUKAmMUGHAsk KOMREMEHMHOCHb, YPOKU PYCCKO20
A3bIKA, 3A0AHUA.

1 BBenenue

Pycckuit s13pIk B 00111€00pa30BaTEIbHOM MOATOTOBKE MOPACTAIONIETO MOKOJICHHUS WMEET
CTpaTel"I/I‘ICCKOG 3HAYCHHUC:. OT ypOBHSI BJIAACHUS SIBBIKOM 3aBUCAT ycnexn B y‘Ié6€ HC TOJIBKO II0
JAHHOHM NHUCIMIUIMHE, HO M 10 BCEM OCTAJBHBIM IMPEAMETaM; YPOBEHb BIIAJICHUS S3bIKOM B 3HAYH-
TEJIHLHON Mepe OmpeesieT COIMATbHOE JIMIIO YEI0BEKa, €ro KyJIbTYPHBIE U MHTEIUICKTYJIbHBIE 10~
Ka3aTejau, ero OOIIECTBEHHYI0 aKTHBHOCTh, CTPEMJICHHE K CaMOOOPa30BAaHUIO CBOETO JTYXOBHOTO
Havaya. HeoOxoaumocTs (hOpMUPOBAHHS PEUYCBBIX KOMIICTCHIIMH OIpejesieHa 00pa3oBaTelIbHBIM
CTaHIApPTOM IO PYCCKOMY SI3bIKYy, KOTOpPBIH B pedyeByI0 (KOMMYHHUKAaTHBHYIO) KOMIICTCHTHOCTB
BKJIFOYAET OBJAJCHUE BCEMHU BUIAMHU PEYEBOM JEATEIBHOCTH M OCHOBAMH KYJIBTYPbI YCTHOM M
MUCbMEHHOM peuH, 0a30BBIMH YMECHHSIMHU U HABBIKAMHU MCIIOJIB30BAHMS SI3bIKA B )KM3HEHHO BAXKHBIX
JUISL TAaHHOTO Bo3pacTa cdep M curyanusx oOmeHus. [ToToMy cBOO 3aavy, KaK y4HUTEIb, BUXKY B
CO3/IaHHUHU YCIIOBUH, pa3BUBAIONICH cpebl, B KOTOPOI CTAHOBUTCSI BO3MOKHBIM BBIPAOOTKA KaXKIBIM
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