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Abstract

This article is devoted to the important characteristics of the linguo-
cultural components of the foreign language. The linguo-cultural knowledge can
be got by students through original texts that contain plenty of lingua-cultural
units. It highlights the peculiar usage of linguo-cultural units in everyday life. The
reader can analyze the given examples of linguo-cultural units and think over their
future possible usage in his speech.
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1 Introduction

Recently in connection with humanization and democratization of school education, much
attention is paid to search of the most effective methods and forms of work with pupils. Specifics of
the subject «Foreign language» assume mastering pupils’ communicative competence, i.e. ability of
communication in the foreign language (FL). All this is impossible without involvement of cultural
studies component. The principle of culturological conformity becomes one of the leading
principles of the updated process of education at high schools. It means that education is based on
universal values and according to features of traditional culture of the nation. Therefore, the subject
«Foreign language» takes a special place. It does not only have to familiar with culture of the
countries of the learned language, but also familiar with universal values by comparison of features
of national culture. In other words, promotes education of school students in the context of dialogue
of cultures.

It is known that for successful communication it is necessary not only to own language
means of the interlocutor (phonetic, lexical, grammatical), but also the general substantial know-
ledge of the world. It is accepted to call this cognitive knowledge «background knowledge». It is
necessary to agree with the statement of great linguists E M. Vereshchagin and V. G. Kostomarov
that each human community owns four main groups of background knowledge. They referred such
universal concepts to the first group, as: sun, air, wind, mother, etc. The second group reflects speci-
fic concepts, characteristic for all members of a certain ethnic and linguistic community. The third
group is made by social-group knowledge, which is a characteristic for social and professional
groups (doctors, engineers, seamen, teachers, etc.). The fourth group is made by the knowledge
connected with features of the region [1].

2 Materials and methods

It is considered that in the general plan foreign language teaching has to mean familiarizing
with language consciousness of the people — the native speaker. In relation to training at high
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school, familiarizing with the third and fourth groups of background knowledge is not included into
problems of language acquisition as there are no objective opportunities of acquaintance to features
of the professional speech and local dialects. At the same time training in communication on foreign
language, even to a limited extent, does necessary mastering background knowledge (in verbal and
nonverbal forms) of the second group. Otherwise, misunderstanding between the interlocutors
belonging to different cultures is not excluded.

One of the most important tasks of the teacher — necessity of teaching technology
development in a sociocultural component for the content of teaching foreign language. Thus, we
should not forget about the native culture of the students, involving them in the elements for
comparison, since only in this case the learner is aware of the particular perception of the world as
representatives of another culture. Proceeding from it, it is logical to assume that pupils have to gain
knowledge of the main subjects of national culture of Great Britain and the USA (on history,
geography, the political and public relations, education, sport, etc.); about sociocultural features of
the people — native speakers (it forms a basis of communication with people of different cultures
and different professions). A task of the teacher is to teach:

—to understand oral and written messages on the subjects provided by the program,;

—to express the opinion in an oral and written form,;

— to estimate the offered material and actively work with it;

—to use the corresponding reference books and dictionaries;

—to argue the point of view and make own decision,;

—to perform project works and papers;

— to work independently and in collective [2]. Communicative and sociocultural develop-
ment of pupils by means of the subject «foreign language» is carried out due to the correct
realization of Linguistic and cultural studies approach at lessons that provides assimilation of
language in close connection with foreign-language culture. Exactly the Linguistic and cultural
studies have to serve as a support for maintenance of motivation as includes two aspects: a training
in language and information on the country of the learned language.

3 Results

In this regard in recent years it is accepted to speak about allocation of a Linguistic and cul-
tural studies as element of foreign language courses. Now the Linguistic and cultural studies
approach (LCSA) became an integral part of all course. Use of LCSA promotes formation of
motivation of training and assumes introduction of modern information technologies, which allow
the teacher to use a number of new pedagogical receptions, and stimulate creativity of pupils,
increase interest in the studied subject.

For realization of LCSA it is necessary to influence actively and purposefully both on
acoustical and visual analyzers. In order to create at trained real idea of the country of the learned
language, on classes in German it is necessary to use authentic materials [3].

Ample opportunities for realization of LCSA are given by means of the information
technologies (IT) that creates conditions for achievement of the didactic principles due to submis-
sion of educational information on the basis of technologies of multimedia; thus it is considered:
specific features of trainees, speed and operating mode; focus on development of socially signifi-
cant qualities of the personality — activity, independence, communicativeness. Thus, information
technologies at the organization of training of LCSA possess double function.

Use of information technologies — to be exact, their integration with traditional methods of
training — represents the effective instrument of ensuring the described principles. The basis of a
technique of introduction of LCSA is made by creation of the computer control training presenta-
tions as the teacher, and the pupil. A sufficient condition, use of presentations within complete and
logical creation of a lesson [3]. Familiar with culture of the country of the learned language was one
of the main tasks since antiquity. Teaching classic languages as treatment religious texts, it is not
thought without linguistic and cultural studies commenting. In teaching living languages since the
end of the XIX century on the first place, along with oral speech familiar with realities of the
country of the learned language moves forward.
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4 Discussion

Development of business and personal contacts, expansion and strengthening economic and
cultural ties between the people put forward before school in the field of training to foreign
languages into the forefront a task — education of the person, the main thing which property are
universal culture and universal values. This task is directly connected with a mutual understanding
problem people, their spiritual bond and search of the general ways of implementation of progress.

The education humanization can be one of solutions of this problem that is familiarizing of
pupils with cultural heritage and cultural wealth.

The special role in it belongs to a foreign language, by means of which and the direct and
mediated dialogue of cultures is «carried out — foreign and native, — become to one of basic
provisions modern concepts of education» [4]. The progressing development of the international
contacts and communications causes orientation of a modern technique of training in foreign
languages to the real communication conditions. Aspiration to communicative competence as final
to result of training assumes not only language competence, but also assimilation of the enormous
extra language information necessary for the adequate communication and mutual understanding as
the last is unattainable without basic identity of the main data communicating about the surrounding
reality. Noticeable distinctions in a stock of these data at carriers different languages generally are
defined by various material and spiritual existence of the people and countries, features of their
history, development, culture, socioeconomic system, political system, etc. From here follows
conclusion about need of linguistic and cultural studies approach at training in a foreign language.
There are two approaches in culture in the course of training in the foreign language: social science
and philological. The first approach, in opinion of G.D. Tomakhin, «is based on discipline, traditio-
nally connected with studying of any foreign language. Regional geography it is understood as the
complex subject matter including various data on the country of the learned language. Unlike fun-
damental sciences on which it is based, the regional geography includes various data on the country
of the learned language. Fragmental character is also defined as discipline in system of geographical
sciences, the continents which are engaged in complex studying, the countries, large areas» [5].

However, the term «Linguistic and cultural studies» already strongly entered in the practice
of teaching a foreign language. Therefore, it is necessary to represent accurately the difference
between traditional regional geography and linguistic and cultural studies. If the regional geography
is a social science discipline, in what language it would be taught, the linguistic and cultural studies
is philological, the discipline substantially taught not separately as a subject, and on classes in
practice of language in the course of work on semantics of the language units.

5 Conclusions

Thus, we can draw the following conclusions from all above: main goal of introduction of
linguistic and cultural studies component of teaching foreign languages at school ensuring commu-
nicative competence is in, first of all through adequate perception of the speech of the interlocutor
and original texts made for native speakers.

At selection of the maintenance of a national and cultural component from varieties of lin-
guistic and cultural studies material that is allocated the pedagogical value that is capable to promo-
te «not only to communicate on foreign language, but also to familiarize with culture of the country
of this language».

These language and speech elements with a regional geographic orientation differ, according
to most of researchers, essential features which complicates communication in a foreign language,
in that number and by means of printing texts (that is reduces the communicative competence of
pupils). These units are allocated mainly «on the contrastive of the plan of the contents caused by
the intralinguistic facts foreign language units in comparison with units of the native language».

Treat units possessing such national and specific contents not only lexemes, steady verbal
complexes, but also speech elements, in that number variable phrases and offers, micro- and
macrotexts. Need of special selection and studying of language units, in which the originality of
national culture is most brightly transferred and shown and which can’t be understood as the native
speaker understands them, is felt in all cases of communication with foreigners, when reading
fiction, the press, when viewing film and video movies, when listening songs and so further.
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HBAHOBA, E.C., BYPMATHHA, JL.A., PAXMETOBA, A.A.

MET TUIAEPIH OKBITY BAPBICBIHJAT Bl ITUHI'BOMOAEHUETTIH OPHBI MEH POJIT

byn makana wem mininiy iuH2GUCHIUKANBIK HCIHE MIOCHU KYPbLILIMbIHBIY MAHbBI30bI CUNAMMAMAIA-
puiHa apuanzan. Tin Ginivinde cmyoenmmep xenmezeH minoix bipaikmepi bap MynHYCKAIbIK MaOMIHOePOeH
oku anaosi. byn nuneeucmuxanviy Oiprikmepoiy KyHoenixmi emipOe epexuie KOIOAHBLIYBIHA HA3AD
ayoapwinaosl. OKbIpMAaH TUHEE0MIOeHU Oipiikmepoer Gepineer Mblcanoapobl MAi0an HeaHe oaapovl cotiiey
bapvICbIHOA KOAOAHBLLYbIH KAPACHbIPAObL.

Kinm ce3dep: nuneeo madenuemmany 0inimi, 1uHe80 MaOeHuemmawy Giprikmep, mindix 0agoviiap,
bailnanvic, Mmin 0aMvimy.

HBAHOBA, E.C., BYPMATHHA, JL.A., PAXMETOBA, A.A.

MECTO " POJIb ITUHI'BOKYJbTYPOJOI'UA B IPENOJABAHUU HHOCTPAHHBIX SI3bIKOB

Jannas cmamos nocesuena a3cHvIM XapaxmepuUCmuKam JUHBOKYIbIMYPHBIX COCMAGTAIOUUX UHO-
CMPAHHO20 A3bIKA. H3b1K08bIE 3HAHUA MOZYM OblMb NOLYHEHbL CHIYOCHMAMU Yepe3 OPUSUHATIbHbIE MEeKCHbI,
KOMOpbie CO0ePAHCAM MHONCECHBO A3bIKOGLIX eOUHUY. 30eCt NOOUePKUBAemCsa C80e00PA3HOe UCNONb308AHUE
JIUHCBOKYIbMYPHBIX €OUHUY 8 NOBCEOHEBHOT HCU3HU. Humamenb MOHcem NPOAHATUIUPOBAMb NPUBEOEHHBIE
npuMepbl IUHSGOKYIbMYPHBIX €OUHUY U 000YMAMb UX BO3MONHCHOE UCNOIBb30BAHUE 8 CEOCTL PeYll.

Knrouesvie cnosa: 1uneeoxyivmyproe 00pazoeanue, 1uHe8OKYIbMYpPHble eOUHUYDL, I3bIKOGLIE HAGLI-
KU, KOMMYHUKAQYUS, PA3GUMUE A3bIKA.
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THE FUNCTIONAL RESPONSIBILITIES OF TEACHERS
AND VARIOUS SPECIALISTS IN INCLUSIVE EDUCATION

Abstract
The article says that one of the main tasks of the educational institutions’
teachers work in the inclusive education context is the quality management of the
regulated process of including a child with special educational needs and his fami-
ly in the general educational environment. And one of the main steps in this di-
rection for changing social conditions should be the training of all participants in
the educational process, and the teacher himself, at first.
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