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JOURNAL WRITING: A TOOL TO HELP DEVELOP STUDENTVOICE

AHHOTALIUA

Byn maxana scypuan moameipy 20icin ageiiubly MiniH yiupeHy CblHbINMApbliHOA KONOAHY JHCIHE
OHLIH  OKVWBLIAPObIY  O3IHOIK  OU-NIKIpIepin Oamvlmysa mucizemun acepin sepmmeyee He2iz0en2en.
3epmmeyoin nezizei Makcamvl a2bliublH MITiH KOJOAHY apKblIbl OKYUBLIAPOLIY Ol-NIKIPIHIK epKil 0aMybIHA
Kemexkmecy 6o0avin mabdwviiadsl. Oxyubliapovly ou-nikipine onapovly Mypii uoesnapuvl, KO3Kapacmapul,
Oinimoepi dcane masicipudenepi scamaosl. Amanean KacuemmepOoiy 0amybl 01APEa CLIHLINMAPOA ASbLIULBIH
MINiH HCAKCHL MeH2epyee HCIHe XAbIKAPAbIK mecmmepae OaublHOANY2d, HCAKCbl HOMUdice Kopcemyee YiKeH
yrec Kocaowl. Ogyubliapovly ou-nikipiepiniy ocyi mex Kana oaapobly diceke O0amyblHa 2aHa emec,
CHIHBINMARDI, ASHU MY2ATIM MEH OKYULbl APAKAMbIHACHIHbIY, COHOAL-AK, OKYUbLIAPObIH 63apa apaKambiHd-
CulHbIY 0a Jcakcapyvina cebenuii 6oaaovl. 3epmmeyode 31 mozvl3vIHULbL CHIHBIN OKYUBICHL APHAlibL Oepineen
MaxKwvlpulnmapaa epkin mypoe 630epiHiy ou-nikipaepin scypHanza (0anmepee) dcaszvin omelposl. Keilinipex
oyn JcypHanoap scunanwin, baym maxconomusicvina HezizoeneeHn 20ic dcane cviz0anapobl KoI0ana Omulpsin
ananuz  oicacanovl. Homuocecinde oxywwiiapovly — oli-nikipiepiniy — capanmay, KYpacmolpy JcoHe
opmammay OaelmvlHOA OAMbIEAHBIH AUKLIH Mypoe O0axbliay MYMKiH 0010bl. 3epmmey Homuoicenepi
mancelpma bepy 20iciH  KOn0aHyOwlH Ou-nikipdi dicemKiszy Kabiiemin O0amvlmy OJHCONbIHOA MmMui3emin
naioacvli JcemiK mycinyee 2o auinol.

Tyitinoi cezoep: dicypHan moameipy mancolpmMacol, OKYULbIHbIY OU-NIKipi, yipeHyee 6agblmman2an
arcazy aoici, nikip 6in0ipy, KpeamueHOCb.
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AHHOTALUA

B dannoti cmamve npedcmasniemcs onvimeedeHuss IUYHbIX OHEBHUKO8 HA YPOKAX AH2IULCKO20
SAZBIKA CYENbIO PACKpbImusi OAHHO20 8UOA 3A0AHUAKAK cnocoba pazeumusi 2onoca yuyenuxos. I[1oo conocom
VUEHUKO8 nOOpazaymesaemcst codCceeHHvle uoeu, MbICau, 3HAHUS U ONbIM YUAWUXCSa. Mo umeem 0epomMHoe
3HaueHue, MAaKk Kaxk HACMOAWUE HABLIKU HEOOX0OUMbL 0N YCNEWHOU CcOauu CMAaHOapmu3UpOSAHHbIX
mecmos. Kpome moeo, pazeumue 2010ca yyawjuxcs SGIAemcsi GANCHbIM (AKMOPOM He MOIbKO OJisl
JUYHOCMHO20 POCMA, HO MAKICe MO CNOCOOCMEYem CO30HUIO NOTOAICUMENLHOU U MENIOo amMoc@epsl Ha
VpoKe, umo 8 c8010 ocepedb gdem K obujemy axademudeckomy npoepeccy. B ucnedosanuu 31 yuenuxam
0eBmo20 Kiacca Cneyuanu3upeantol cpeoHell wKoavl 0blio O0ano 3adanue NPou3B00Umsv 3anuUc 6
Memepaosix-JicypHanax Ha onpedeneHnvle memvl 80 epeMsi YpoKd. 3amem dcypHanvl Obliu cOOpaHvl u
NPOAHATUUPOBAHBL NOO CPEOCMBOM CNEeYuanbHO CKOHCMPYUPOBAHHHBIX cxeM. Pesynomamvi pabomoi
NOKa3amu pazeumue 2010cd YYeHUK08, KOmMopoe Obli0 OmpadiceHo 6 6OoabuloM pazHoobpasuu, Haubolee
UHMEPECHbLIM U3 KOMOPO2O AGIAEMCs  KpeamugHocms. B konmye cmamvu oaiomcess npakmuveckue
peKoMmMeHoayuu  no UCNOIb306AHO OAHHO20 UHBAYUOHHO20 O/ NPEeno008AHUsl AHIUNCKO20 A3bIKA 6
Kazaxxcmane memooa 015 cnocob6cmeganuto pazeumuio 2010¢a Y4eHUKos.

Kniouesvie cnosa: sadanue no 6e0eHuio JiCYPHANO8, 2070C YYEHUKO8, NUCLMO OJisi 00yYeHus,
svIpavicenue MHeHUsl, KpeamueHoCmy

ABSTRACT

This articleexplores experience with a journal writing activity held in English as a Foreign
Language (EFL) classroom and focuses on its role indevelopment of student voice. The aim was to explore
Journal writing as a means to help develop students’ voices,which is considered here as representation of
learners’ own ideas, opinions, and knowledge. Thisis of great importance for students, sincethey are to be
demonstrated for the successful passing international standardized tests. Moreover, the development of a
learner’s voice is an important factor, not only for their personal growth, but also it tends to contribute to
create positive and warm atmosphere in the classroom that lead to general academic improvement. In
theresearch, ninth grade students in a specialized secondary school were assigned to write entries in the
Journals during the lessons on particular topics. Later, the journals were collected and analyzed through
specifically constructed schemes, including those that are based on a revised Bloom’s Taxonomy. The results
of the study revealed the development of students’ voices in a number of different way including evaluating,
creativity, and formatting. This article aims to describe the most interesting, in the author’s opinion, part of
the findings — creativity aspect. Eventually, there are some practical recommendations on how journal
writing activity may be better incorporated in EFL classroom.

Keywords: journal writing activity, students’ voices, writing to learn, evaluation, creativity

The problem and solution

Having a teaching experience of almost 6 years I have witnessed a number of problematic
situations between a teacher and a student, which happened due to a gap in communication and a
lack of dialogue.As for my personal view on teaching, it becomes more and more clear that student
centered approach turns to be one of the most effective ways to make a positive effect not only on
learning, but also on personal growth of students. Among other suggestions, this approach
presupposes a communication between a learner and a teacher as equal and respectful partners.
However, when it comes into practice, it is quite complicated to implement it in a full extend. A
teacher can be highly committed to his work and the approach, but there are always some practical
issues, such as little time in class,business, and paper work, etc. As a result, I noticed that there was
a lack of student voices in the classroom, and absence of opportunity to be heard and understood
lead young people to make wrong decisions, which is why it is very important for educators to
prevent any negative outcomes. In a more general perspective, abovementioned issue might be one
of the reasons of high child suicide level in Kazakhstan.

Solution to the problem was found in journal writing activity [9]. According to Bagheri and
Pourgharib [1,3520-3525], journal writing could encourage students to communicate ideas both in
writing and speaking. It might allow checking the progress of all students only in 10 minutes
without serious loss of time and delays in the realization of learning program. However, more
important is that theory suggested evidence of important role of writing journals in developing
students’ voices [2, 179-201]. The main feature of journals was its free-writing nature. As such,
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they could be used for diverse purposes such as class starters and as a vehicle for posing and solving
problems, summarizing important aspects of a lesson; to monitor students’ progress in the class, and
giving students the opportunity to write to each other about concerns and questions raised in the
class, among others purposes. Even though journal activity presupposes short quick writing tasks
this does not necessarily mean that students are not given enough time and space, that could
contradict writing to learn approach. The accent here is made on frequency of tasks, not an amount
within each entry.

More importantly, journals were places where students could try out their expressive voices
freely without fear of evaluation. This was one of key aspects in the present action research project
since | evaluated the process as a whole and students received the highest grade for having
completed the task and encouraged students to write on a regular basis without being coerced by a
grade that measured technical aspects of the language such as syntax, grammar, or punctuation,
what is relevant in learning to write approach. In contrast, writing to learn activities do not have to
abide by the rules that govern formal writing, nor be submitted for evaluation. As Wright argued,
“Short daily writing tasks have the potential to lower students’ aversion to writing and boost their
confidence in using the written word” [10, 1]. In general, the amount of writing that is expected,
however, and the time allotted for writing to learn activities needs to reflect students’ current levels
of writing fluency. Students continue to learn to write as they write to learn, improving their writing
fluency by writing every day.

The primary purpose of the research was to explore journal writing as a means to help
develop student voices in an EFL classroom. Voice here means the representation of learners’ own
ideas, opinions, knowledge and experiences, whereas journal writing is an activity where students
are assigned to lead special notebooks with the entries on particular topics connected to the class.
During my investigation I tried to address the following two questions: “Does the use of journaling
contribute to the development of students’ voices in an EFL classroom?” and “How can journal
writing help develop students’ voices in an EFL classroom?”

Although considerable research has been devoted to journal writing and student voice, less
attention has been paid to the description of the connection of these two ideas. In this study I made
an attempt to investigate whether the development of voice took place in journal writing activity, or
at least to describe the activity and suggest recommendations of how it could be used in order to
achieve positive results in students’ language and mental progress. Likewise, the work and its
results are important in the Kazakhstani context, since there is no similar research on students’
voice as well as on journal writing. Above all, the work has its own implications in the world of
EFL since there is a gap on investigating voice through the practice of writing journals.

Above all, the analysis of the literature has also explored that there is a gap in describing
voice development in journal writing activity. Most of the studies were revealing the progress in
other spheres such as vocabulary or grammar, while the notion of expressing students’ own views,
ideas and feelings were merely touched buy not completely covered or investigated. The reasons for
this might be of different kind, e.g., it could be quite difficult to describe the development of
thinking skills or ideas. Nevertheless, this study aims to fill in this space by making attempt to
provide detailed description of voice expressed in the journals.

Results and Analysis

There were 31 students who participated in this Journal Writing Activity (JWA) and 29 of
them agreed to take part in the inquiry. Students were assigned nine official topics during the
lessons and 252 entries were expected to be analyzed. However, mainly due to the absence in the
class, 212 assigned entries were collected. In total, however, 239 entries were collected because of
additional entries, which participants wrote outside the classroom.

In general, the study showed that journal writing activity contributed to student’s exploration
of voice, which was expressed in different ways. Also students’ perceptions of the activity turned
out to be positive, which still did not prevent them from giving some valuable comments on how
the task could be improved.
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The results of the study appeared to be more extended due to a weak representation in initially
built categories. Apart from the counting of particular pre-taught expressions connected to three
higher thinking levels the classroom management aspect was slightly covered mostly in its
connection to error-correction. Moreover, there were found and documented some evidence of the
expressiveness and creativity. The separate sub-section was devoted to the description of the field
that other researchers talked about but that has been not widely defined so far. This sub-section
consisted from analysis on creativity, formatting, topic selection, and researcher’s own perception
of voice. The students’ feedback on the activity in the interview was used to explain some of the
patterns or questions occurred throughout the analysis. Finally, the researcher’s own field notes
were made during the data analysis period were used as supplementary help for explanation of some
of the outcomes. In general, the results proved previous expectations and the cases of evaluating
were observed more often than others types of higher-order thinking.

Expressiveness and Creativity

The analysis of literature has showed that there was something unique and individual for each
student in journal writing activity [4, 24-130]. Wright wrote about the connection between voice
and creativity [10]. This was the first aspect that was remarkable about the data. An attempt to
describe it was difficult and the process was of subjective kind. The examples were taken as they
were in the journals. Only the cases when the mistakes could interfere meaning the correction was
put in the brackets. For some categories the cases were taken as the base for some others the whole
journals in order to mark that the case took place in each or almost each entry.

The students demonstrated very various and extraordinary forms of creativity. In the
beginning of the activity it was not even expected to see that representation. Most of the participants
took the activity quite seriously and their entries were full of sincerity and expression. Especially
when it comes to the category of stream of consciousness, students presented very deep thoughts
and ideas. For some, journals had become the best friend, to whom they could reveal their secrets
(ST16). An enormous desire “to be heard” (ST12) and the presence of “somebody or something to
whom you can say something ANYTIME!” (ST21), or where students “can always speak out and
no one can’t interfere” them, and “can throw out everything that was inside” them (ST21). All in
all, the aspect of creativity with the defined categories had really close relationship to the voice.

Even though the stream of consciousness was demonstrated by not all of the students, the
present outcomes allow seeing in them the evidence for proving the observations of other
researchers. Likewise, Johnson [6, 1-25] defined student’s voice as an activity that gave learners an
opportunity to practice any degree of control and allow express their feelings [9,7].

Figure 1. Writing journals extracts
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One of interesting observations were that the participants used ellipses quite often which may
be a result of frequent use of social network where teenagers use them almost every time instead of
a period, or might point on conversational character of language.

The results of Costellanos’ [3] inquiry on journal activity also revealed that students reacting
to the themes produced forms of art like songs and poems, and experienced the journal as a means
to express themselves with absolute freedom to write about something they like or know about and
to say how they feel about it.

Students’ opinions

According to students’ opinions one of distinguishing points about the journals is that they
give a rare opportunity to express themselves. Because of different reasons students mentioned that
they do not have a chance to talk about their problems, worries, feelings. Some writers said that the
journal was a tool which helped to understand themselves and their classmates better. It is crucial
that researchers identified voice in very similar way. When it comes to the difficulties students have
come across during writing the entries, the main one was that they were lack of vocabulary and
ideas to write. Even though this was expressed by the minority it means that still the activity should
be preceded by some discussion and field study. During the project not all of the topics were
discussed in advance. Likewise one student complained that the topics were too serious and
complicated whereas all other participants felt quite comfortable and pleased with the themes
saying that they were actual an important for life.

Furthermore, students answered on the question about the activity itself and how it was
organized. First of all, all of the interviewee said that the instructions given were clear although one
student replied that it was very strange in the beginning not to have any limit and to write about
whatever they want on the topic. In addition, students said that it would be better to have this
activity from the beginning of school year so they could have more practice.

Above all, the participants referred to the fact that they have noticed that even in short period
they have noticed some changes in language. Some wrote that it was easier to write entries in the
end of the project whereas others did not expect themselves to be able to produce that amount of
writing. There were also students who stated that they have observed a great improvement in their
writing as it become more connected and beautiful. All this might point on the benefit in terms of
raising their awareness and confidence in using foreign language described by the scholars [8, 139-
170].

Conclusion

The results of the study have revealed that journal writing activity helped expressing develop
students’ voices about their lives by giving space to express their opinions and demonstrating
creative skills. The findings of the project let me conclude that with some modifications this activity
can be a very useful tool which may not only enhance standardized exams preparation class, but
also raise students’ motivation and awareness to EFL writing, give opportunity for self-expression,
and consequently gain confidence in expressing their voice.

The major Bloom’s Taxonomy levels which were demonstrated in the journals identified were
evaluating and creating. However since the data analysis showed low representation of students’
degree of using the pre-teaching material other alternative methods of analysis were constructed.
Thus, creativity was seen by students’ demonstration of doodling and drawing, using ellipsis, text
language and streams of consciousness. Besides, it must be noted that the journals distinguished by
some aspects that were individual for some writes. For example inserting quotations, songs and
poems, stickers; putting signatures, brackets, listing and drawing graphs and addressing the journal.

The formatting aspect was seen in the large usage of highlighting, color shift and capitalizing.
Moreover, the large use of first personal pronouns, modal verbs, questions was documented. The
participants at the same time used interjections, exclamation and imperative sentences quite often.
The topics selected for the additional entries included such areas as school, belief, family, personal
dreams and self-criticism. Likewise, the interview showed that students liked the activity and that
they would like to continue it in the future. Most of the students did expect themselves to write to
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that extend and noted that it was easier to write in the end of the project rather than in the
beginning.

Practical Implications

The analysis of the results of the study permitted to work out the following advice on how to
employ journal writing activity so that it could it be better used in order to meet the aims of the
class and needs of the students. These assumptions have been generated basing on positive as well
as negative experience of the project:

1. The activity should be hold for longer period, preferably form the beginning of the
academic year so that students would have more practice to express their voices.

2. The pre-teaching part needs to include explaining and consolidating various markers of
modality and certainty for students to practice this knowledge in their journals.

3. Students need to be asked to write in their entries after some discussion and vocabulary
covering in the class. It could also be some listening or reading material. This is relevant because
the participants complained on the lack of vocabulary and ideas.

4. The journal entries might be marked only in those cases when students want to have
grammar or accuracy feedback (among the participants there is only one person who felt like it).
However it should be done very accurately and accompanied by positive feedback and comments
with providing examples. In other cases careful study of students grammar and vocabulary errors
need to lead to appropriate class content management. The assessment of the journal writing task
should be based on students’ accuracy but need to be focused on accomplishment and may be
graded in the end of the whole period of activity.

5. Responding to students voices might happen in the classroom by focusing on the topics
students express more concern. In addition small informal interviews might be hold periodically
where the instructor may ask about the activity or some other personal questions basing on the
entries’ content.

6. Instructor should play of a guide and facilitator showing respect to every opinion and
encouraging students to write whatever they like. For example, it is very important not to silent
student’s voice in the classroom by laughing or allowing to laugh on particular ideas expressed by
students.

7. Teacher may buy special journal note books to students which will raise their motivation
and gain students’ concentration on the activity.

8. The activity should be taken approximately for 10 minutes and students need to be asked to
produce at least half of a page. Students who did not finish or have more things to write need to be
asked to write at home.

9. There is also should be freedom for students to write whenever they want to on any topics
they like outside the class. Students need to estimate their journals as something very personal and
that is why needed to be welcomed to decorate and organize note books in the way they like.

To sum up, the journal writing activity, while not taking too many time, gives learners
opportunity to practice their thoughts, have fun, practice creativity, and express themselves the way
they like. Above all, the activity may help monitoring students’ accuracy that is also important for
language development. The data may be studied in many other ways and there is a very big amount
of directions the inquiry might be headed for continuation. However the analyzed information let us
conclude, that journal writing activity can be very helpful tool in the given context. By little
modifications and careful teacher’s approach the activity might not only enhance teacher-students
relationships but also would give an opportunity to develop learners’ opinions.
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I'omonoBa Beponuka I'puropreBHa

3aM. gupekropa no Y MP

KI'KII «PynHeHckuil conraibHO-TyMaHUTAPHBII
KoJutepk uMenu M. AnteiHcapuHay, r.PynHbIi

PACIIMPEHUE ®YHKIUI NEJATOTI'A KAK OCHOBHOE YCJIOBUE
MOJAEPHM3AIIUU OBPA30OBAHUA

AHHOTALIUSA
Ocbl 6acbLBIMHBIY 03eKmiNici OKbIMYUIbIHBIY MIHOEMIH JHCaneblpmy He2izinoe Oinim Oepy Jcyliecin
arcemindipy  Kasicemmiicine HezizoeneeH. Aemop ocCbl  JHCYMbICMbIY  Makcamvl nedazoemiy  Oeneini
Minoemmepin  Kenelimy MYMKIiHOiei aknapammulx Oinim Oepy Kewicmicine Kamvlcmvl eKeHOIeiH aliKblH
Kepcemmi. ¥ColHbLI2AH QYHKYUALAPObL JHCIKMEY nedazocke aneyMemmik-maoeHue Jcaz0atliapea Heaiz0eneet
MAMAHOBIKMAP JHCIHe KICINMIK KblzMemmiy 0acbiMObLIbIebl Mypaivbl CMAHOAPMMbL YCbIHbICMAapvl 6ap
03IHOIK menecmipy Jcypeizyee MyMKiHOIK bepedi.
Tyiiinoi ce3oep: dcana Ko2amowblK KYpulivicmaesl nedazoe, oinim b6epyoi scemindipy, nedazoemin
MiHOemmepi, nedazoemiy Kacinmix Kvizmem.
AHHOTALNMUA
Axmyanvnocme 0anHotl cmamov 00yCi081eHa HeoOX0OUMOCHbIO MOOEPHUZAYUU CUCTNEMbl 00pA30-
8aHUsl HA OCHOGe O0OHOsNeHUs QyHKyull nedaeoza. Llenvlo npedcmasnennoii pabomsl asmop 00603HaAYUN
paccmomperue 03MOACHOCIU PACUUPEHUsL 00UWeU38eCmubIX QYHKYUL nedazo2a 8 Culy usMeHeHus uH@op-
MAYUOHHO20 NPOCMPAHCMBA COBPeMeHH020 o0bpazosanus. Knaccuguxayua npedcmasieHHblx @QYHKYUL
N03601UM Ne0azocy NpoGecmu CamoUOeHMUPUKAYUIO CO CIMAHOAPMHBIMU NPeOCAGIEeHUIMU 0 npogeccuu u
npuopumemamu  npopeccUoOHanbHOU O0esimenbHOCHU, 00YCI08NEHHBIMU COBPEMEHHOU COYUOKYIbIIYPHOU
cumyayuetl.
Knroueevie cnoea: neoacoe Hosoil gopmayuu, mooepuuzayus odpazosanus, QyHkyuu nedacoed,
npogheccuonanvuas oeamenbHocmy nedazoaa.
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